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Introduction

Writing Tools 
 Welcome to Easy Classical’s Writing with History, 
a companion guide to Institute for Excellence in Writ-
ing’s Teaching Writing: Structure and Style.  This guide 
will help you use the concepts taught in IEW’s curricu-
lum by integrating history topics with practical sugges-
tions for writing.  Included in this guide is a compre-
hensive writing plan.  All you have to do each week is 
open the book and follow the instructions: no planning, 
fumbling, or skipping writing because you aren’t quite 
sure what to do.
 Take time prior to beginning this guide to either 
attend a live seminar or go through the DVDs included 
in Teaching Writing: Structure and Style (purchased sepa-
rately).  This will provide you with an understanding of 
the basic backbone of this curriculum.  You will be edu-
cating yourself so you can effectively teach your child 
writing.  
 Look through the components of this book.  The 
first section includes lessons with sample writing selec-
tions.  Each lesson provides you with teaching points 
and recommendations for younger and older children.  
The Writing Tools Box sidebar on the right of the page 
will prompt you to use the writing tools available to you 
in the appendix section of this book (example Writing 
Tools Box to the right).   Photocopy these appendixed 
pages on cardstock paper for use throughout the year.  
They will serve as reminders for your child as he or she 
is writing.  
 For additional helps, download the Student Re-
source Notebook Supplemental Files from https://www.
excellenceinwriting.com/index.php?q=srn. 
 Have a copy of a thesaurus and a dictionary on 
hand as a resource while writing.  Several word process-
ing programs include a thesaurus and dictionary, but it 
is also great for the child to learn how to look up infor-
mation in the book version as well.
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Lesson 1: James Monroe
Notemaking and Key Word Outlines

Day 1: Read through the information on pages 5-8, “Notemaking and Outlines” in 
IEW’s Teaching Writing Structure and Style.  Write a key word outline on “James Monroe” 
found on page 4.    
 Teaching Point: This lesson describes how to use a key word outline.  When outlin-
ing a paragraph, you will choose three words out of each sentence to help you remember 
the ideas presented.  When you have outlined the whole paragraph this way, you will put 
away the original paragraph, rewriting the ideas in your own words.  Doing this will help 
you avoid the trap of mimicking the author’s word choices, sentence structure or writing 
style too closely, which is called plagiarism.  Read the paragraph on page 4, “James Mon-
roe.”  Choose and underline three words from each sentence that will make it easiest for 
you to remember the idea of that sentence.  For example, read the first sentence out loud: 
“James Monroe was elected the fifth president of the United States in 1817. ”  Underline 
three words.  For example, three words I might choose are Monroe, fifth, and president.  I 
chose Monroe because it helps me to remember that the sentence is about president Mon-
roe.  I chose president  because it helps me to remember that Monroe was the president.  I 
chose fifth because it helps me remember that Monroe was the fifth president of the Unit-
ed States.  Go through each sentence choosing three words per sentence.   
 Tips for Beginning Students: Use only the first paragraph of the selection.  Ex-
plain how to do a key word outline as above.  If the child is not reading yet, read the para-
graph to him, letting him choose words sentence by sentence.  Do not criticize the words 
he chooses.  He will learn which words are best as he tries to remember the basic meaning 
of the sentence from these key words.   Write down the key words on the beginner’s key 
word outline included in this lesson.  
 Tips for Advanced Students: Explain how to do a key word outline as above.  Al-
low your child to write down the key words from both paragraphs on the advanced key 
word outline sheet included in this lesson.  Do not criticize the words he chooses.  He will 
learn which words are best as he tries to remember the basic meaning of the sentence from 
these key words.  If this is the first time your child has used a key word outline, take some 
time to work on this together.  

Day 2: Read through the information on pages 9-11, “Summarizing from Notes” in 
IEW’s Teaching Writing Structure and Style.  Review the key word outline you wrote on 
Day 1.  Either verbally retell the story from the outline or write it out.   
 Tips for Beginning Students: Verbally retell the paragraph from the key word out-
line.  As you tell your story, have someone write it on a copy of the history summary sheet 
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Writing Tools 
found in the appendix.
 Tips for Advanced Students: Before you begin 
writing the summary, review the “Reminder Signs” in 
the Writing Tools Box to the right.  Leave a space be-
tween your sentences so you have room to make chang-
es to the words in your summary.  If you are typing, set 
the paragraph to “double space.”  Remember to indent 
the first word of each paragraph.  Also pay attention to 
good punctuation. 

Day 3: Dressing up your summary. 
 Teaching Point: Make a copy of “The Banned 
Word List” chart found in the appendix.  Banned words 
are words that you should try to avoid when writ-
ing.  The list provides alternative words that will make 
your writing more exciting.  Take time to look over the 
paragraph searching for banned words.  Cross out the 
“banned words” and place alternative words, provided 
on the “Banned Word List” chart, in the space above the 
word.  Continue to do this until you have gone through 
the whole paragraph.  
 Tips for Beginning Students: If you are com-
fortable writing the key word outline and the summary, 
then begin using the “Banned Word List.”  If you are 
struggling with the key word outline and retelling the 
story, wait until later to use the “Banned Word List.”
 Tips for Advanced Students: Try to avoid the 
banned words and pick alternative words that fit in the 
sentence.  If you have used IEW before, also add in the 
other dress-ups you know.  Then write the final sum-
mary on the history summary sheet.
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Use with students grades 1-3

James Monroe

 James Monroe was elected the fifth president of the United States in 1817. Later that year 
the tension between the southern states and Spanish-controlled Florida had grown. Many of the 
runaway slaves from the southern colonies were heading to Florida, seeking shelter among the 
Seminole Indians. Reports were sent back that the Seminoles had murdered some of the Ameri-
can settlers north of Florida. General Andrew Jackson was sent into Florida to capture runaway 
slaves and bring order among the Seminole Indians. While in Florida he destroyed many of the 
Seminole’s villages, crops, and people. 

 Spain’s hold in the Americas had weakened. They were not gaining income any longer 
from their South American colonies, who had revolted and become independent republics. So 
when the United States offered five million dollars in exchange for Florida, Spain readily agreed. 
Several years later, in 1823, Monroe gave a speech to Congress stating that European nations 
should not form colonies on the American continents. He promised that the United States would 
not meddle in Europe’s affairs, so Europe should keep its hands off America. This famous speech 
later became known as the “Monroe Doctrine.”  It has formed the basis for how the United States 
and Europe have treated each other throughout the years since Monroe’s presidency. 
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 Lesson 2: First Industrial Revolution
“ly” Words

Day 1: Read through the information on pages 17-19, “Stylistic Techniques” in IEW’s 
Teaching Writing Structure and Style.  Write a key word outline on “First Industrial Revolu-
tion” found on page 8. 
 Teaching Point: Write a key word outline using the paragraph “First Industrial 
Revolution” found on page 8.  Use the “Reminder Signs” in the Writing Tools Box to the 
right for directions on how to write a key word outline.  Go through each sentence in the 
paragraph choosing only three words.  When finished, retell the sentences using your key 
words.  If you have difficulty remembering the meaning of the original sentences, go back 
and choose better words to use in your outline.
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write 
down the key words on the “Beginner’s Key Word Outline.”  Orally retell the paragraph 
from the key word outline.  
 Tips for Advanced Students: Choose key words from the sentences in both para-
graphs and write them on the “Advanced Key Word Outline” sheet. 

Day 2: Review the key word outline written on Day 1.  Either verbally retell the story 
from the outline or write it out.   
 Tips for Beginning Students: Orally retell the paragraph from the key word out-
line.  As you tell your story have someone write it on a scrap piece of paper.
 Tips for Advanced Students: Before writing the summary, review the “Reminder 
Signs” in the Writing Tools Box to the right.  Leave a space between the sentences so you 
have room to make changes to the words in your summary.  If you are typing, set the para-
graph to “double space.”  Remember to indent the first word of each paragraph.  Also pay 
attention to punctuation. 

Day 3: Dressing up the summary with Strong Adverbs (“ly” words).  
 Teaching Point: Copy the “Adverb” chart found in the appendix.  Adding an adverb 
to a sentence clarifies the meaning of the sentence.  Adding a strong adverb to a sentence 
makes the sentence come alive.  Look at the variety of words found on the adverb chart.   
Read the following sentence in the selection “First Industrial Revolution”: “These efficient 
engines reduced the workload of the people who used them.”  Try to find a place in the 
sentence where an “ly” adverb can be added.  First find a verb in the sentence and think 
about a word that could describe the verb.  The verb in this sentence is “reduced.”  The 
“ly” word “eventually” could be added to describe when he established the school in Por-
tugal.  Notice the red word “eventually” added to the sentence.  “These efficient engines 
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Writing Tools 
eventually reduced the workload of the people who used 
them.”  Take time to look through your sentences add-
ing strong adverbs whenever possible.  
 Tips for Beginning Students: Continue using 
the “Banned Word List.”  If this is easy, start adding 
strong adverbs to your paragraph.  If you are struggling 
with the key word outline and retelling the story, wait 
to add “ly” words until later.  Either retell or rewrite 
the summary with the added dress-ups on the “History 
Summary Sheet.”
 Tips for Advanced Students: Continue using 
the “Banned Word List.”  Start adding strong adverbs 
to your paragraphs.  If you have used IEW before, add 
in the other dress-ups you know.  Rewrite the summary 
with the added dress-ups on the “History Summary 
Sheet.”
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Use with students grades 1-3

First Industrial Revolution

 The first industrial revolution was a time when machines began to replace craftsmen, reducing 
the time it would take to make a particular product. It all started in 1769 when a Scotsman named James 
Watt designed a steam engine, powered by coal, that could run engines used for grinding grain, plowing 
fields, pumping water, and powering boats. These efficient engines reduced the workload of the people 
who used them. Now a miller could grind grain into a pound of flour in a fraction of the time. A farmer 
could plow his field in no time at all. The use of all these new steam powered machines caused an increase 
in the demand for coal to create the steam. Unfortunately, no one had created a machine to mine such a 
large amount of coal without endangering the lives of the miners. Because of unsafe conditions, miners 
were often killed by suffocation, explosion, or tunnel collapse. 

 In 1790, homespun cotton that would take weeks or months to produce was replaced by factory 
spun cotton that could be produced in less than a day. The faster the cotton was spun, the more cotton 
was needed to supply the spinning mills. The slaves in the South could not keep up with the demand. It 
took all day to get the seeds out of one pound of cotton. Eli Whitney invented a cotton gin that could 
clean the seeds out of 50 pounds of cotton a day. This did not help the slaves, however. It still took them 
countless hours to plow, plant, and harvest the cotton. With the increased production seed-cleaned cot-
ton, plantation owners realized if they bought more slaves and used more land to farm the cotton, they 
could earn more money. So instead of decreasing the need for slaves, the cotton gin encouraged the illegal 
purchase of more slaves. 
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Lesson 3: Transportation in America
Quality Adjectives

Day 1: Read through the information on pages 17-19, “Stylistic Techniques” in IEW’s Teaching 
Writing Structure and Style.  Write a key word outline on “Transportation in America” found on 
page 12. 

 Teaching Point: Write a key word outline using the paragraph “Transportation in Ameri-
ca” found on page 12.  Use the “Reminder Signs” in the Writing Tools Box to the right for direc-
tions on how to write a key word outline.  Go through each sentence in the paragraph choosing 
only three words.  When finished, retell the sentences using your keywords.  If you have diffi-
culty remembering the meaning of the original sentences, go back and choose better words to use 
in your outline.

 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Orally retell the paragraph from the key 
word outline.  

 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet. 

Day 2: Review the key word outline written on Day 1.  Either verbally retell the story from the 
outline or write it out.   

 Tips for Beginning Students: Orally retell the paragraph from the key word outline.  As 
you tell your story, have someone write it on a scrap piece of paper.

 Tips for Advanced Students: Before writing the summary, review the “Reminder Signs” 
in the Writing Tools Box to the right.  Leave a space between the sentences so you have room 
to make changes to the words in your summary.  If you are typing, set the paragraph to “double 
space.”  Remember to indent the first word of each paragraph.  Also pay attention to punctua-
tion 

Day 3: Dressing up the summary with Quality Adjectives.  

 Teaching Point: Photocopy the “Quality Adjective” chart found in the Appendix onto 
cardstock paper.  Like strong adverbs, quality adjectives can add significantly to the clarity of 
your writing.  Take one sentence in the selection for this week and look for a place to add a qual-
ity adjective.  For example, “In 1806, people in the West began to ask the government to 
build a national road that would extend across the nation.”  Look for a place in the sentence 
where a quality adjective would fit.  First, locate one of the nouns in this sentence.  Then think 
about a word that could be used to describe this noun.  One of the nouns is “nation.”  The word 
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Writing Tools 
“wide” could be used to describe the nation in which we 
live.  Notice the word “wide” added to the sentence (in red).  
“In 1806, people in the West began to ask the govern-
ment to build a national road that would extend across 
this wide nation.”  Adding the word “wide” helps to make 
the sentence more clear and fun to read.  Take time to go 
through the first draft of your paragraph looking for places 
to add quality adjectives.

 Tips for Beginning Students: Continue using the 
“Banned Word List” and the “Adverb Word List.”  If this is 
easy for you, take the time to also add in quality adjectives.  
If you are struggling with the key word outline and retell-
ing the story, wait to use the “Quality Adjectives List” until 
later.  Either retell or rewrite the summary with the added 
dress-ups on the “History Summary Sheet.”

 Tips for Advanced Students: Continue using the 
“Banned Word List” and the “Adverb” chart.  Start using the 
“Quality Adjectives” to make your writing even better.  If 
you have used IEW before, add in the other dress-ups you 
know.  Rewrite the summary with the added dress-ups on 
the “History Summary Sheet.”. 
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Use with students grades 1-3

Transportation in America

 With the industrial revolution in full swing, volumes of goods were being produced by factories, 
many more goods than could be used in the city where the factory was located. These factories had to 
ship their goods to other places, but it took many days to carry them a short distance because the roads 
were so poor. In many cases, they were merely well worn paths. Trains were a new invention, for the 
most part, unreliable, and could only travel at a maximum speed of five miles per hour on tracks that 
went a short distance. Boats were much faster, but if a river did not flow or a track did not exist between 
goods and their destination, a horse and cart was the only option. 

 In 1806, people in the West began to ask the government to build a national road that would 
extend across the country. The government agreed, and construction on this road began in 1811. By 
1818, the road extended from Maryland to Ohio, and by 1850 it stretched all the way to Illinois. Now 
passengers and factory products could cover the same amount of distance in a matter of days rather than 
weeks. In 1817 DeWitt Clinton, the governor of New York, decided a waterway stretching across his 
state would be a better solution to the transportation problem many were facing. He set to building a 
canal, or man-made river, that would stretch from the Atlantic Ocean to Lake Erie. It took eight years 
and a lot of back breaking work, but in 1825, Clinton took the first ride on his Erie Canal. Now facto-
ries could ship their goods on the canal for a tenth of the price it cost to take them over land. This was 
just the beginning; travel would advance and improve greatly over the next 200 years. 
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Strong Verbs

Day 1: Read through the information on pages 17-19, “Stylistic Techniques” in IEW’s Teach-
ing Writing Structure and Style.  Write a key word outline on “Andrew Jackson and Democracy” 
found on page 16. 
 Teaching Point: Write a key word outline using the paragraph “Andrew Jackson and 
Democracy” found on page 16.  Use the “Reminder Signs” in the Writing Tools Box to the right 
for directions on how to write a key word outline.  Go through each sentence in the paragraph 
choosing only three words.  When finished, retell the sentences using your key words.  If you 
have difficulty remembering the meaning of the original sentences, go back and choose better 
words to use in your outline.
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Orally retell the paragraph from the key 
word outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet. 

Day 2: Review the key word outline written on Day 1.  Either verbally retell the story from the 
outline or write it out.   
 Tips for Beginning Students: Orally retell the paragraph from the key word outline.  As 
you tell your story have someone write it on a scrap piece of paper.
 Tips for Advanced Students: Before writing the summary, review the “Reminder Signs” 
in the Writing Tools Box to the right.  Leave a space between the sentences so you have room 
to make changes to the words in your summary.  If you are typing, set the paragraph to “double 
space.”  Remember to indent the first word of each paragraph.  Also pay attention to punctua-
tion.

Day 3: Dressing up the summary with Strong Verbs.  
 Teaching Point: Copy the “Strong Verbs” chart found in the Appendix.  Like strong 
adverbs and quality adjectives, strong verbs can add significantly to the clarity of your writing.  
Take one sentence in the selection for this week and look for a place to add a strong verb.  For 
example, “When Jackson came into office his official political party was Republican.”  The 
verb in this sentence is “came.”  Search for “Go/Went” on the “Strong Verbs” chart.  Choose one 
of the substitute words on the list under the words “Go/Went.”   “Advance” seems to be a good 
fit.  Notice the word “advanced” is added to the sentence (in red).“When Jackson advanced 
into office his official political party was Republican.”  Adding the word “advanced” gives 
the sentence more clarity.  Take time to go through the first draft of your paragraph looking for 
places to add strong verbs.

Lesson 4: Andrew Jackson and Democracy
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Writing Tools 
 Tips for Beginning Students: Continue using the 
“Banned Word List,” “Adverb Word List,” and “Quality 
Adjectives” charts while adding dress-ups.  If this is easy for 
you, take the time to also add in “Strong Verbs.”  If you are 
struggling with the key word outline and retelling the story, 
wait to add in the strong verbs until later.  Either retell or 
rewrite the summary with the added dress-ups on the “His-
tory Summary Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” and “Quality 
Adjectives” charts while adding dress-ups.  Start using the 
“Strong Verbs” to make your writing even better.  If you 
have used IEW before, add in the other dress-ups you know. 
Rewrite the summary with the added dress-ups on the “His-
tory Summary Sheet.”
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Use with students grades 1-3

Andrew Jackson and Democracy

 Andrew Jackson, the seventh president of the United States, was a bit different than the other 
presidents elected before him. He was not rich, he was not aristocratic, and he was not from Virginia 
or Massachusetts. Growing up in South Carolina in a poor farming family, Jackson lived a rough life. 
His father died shortly before he was born, and his mother and brothers died by the time he reached 
14. Even this did not slow Jackson down. He learned to read, and eventually he got a law degree which 
thrust him into politics. When he was elected as the president of the United States, many people 
scoffed, thinking he was an uneducated back woods’ man unsuited for such a high office. Jackson 
proved them wrong and ended up being very successful. 

 Jackson’s poor beginning enabled him to govern with the common people in mind. He became 
a “man of the people” and promised to “Let the people rule.”  Many have said the previous presidents 
thought of democracy as government for the people, but Jackson wanted democracy to mean govern-
ment by the people. When Jackson came into office his political party was Republican. The changes he 
made in his presidency showed that he favored states’ rights instead of a strong federal government; He 
opposed a national bank backed by private money, and he favored strict adherence to the Constitution. 
These ideas were opposed to the Federalist ideas in the Republican party, so his followers decided to 
change the party name to “Democratic.”  
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Who/Which Clause

Day 1: Read through the information on pages 17-19, “Stylistic Techniques” in IEW’s Teaching 
Writing Structure and Style.  Write a key word outline on “Abolitionists” found on page 20. 
 Teaching Point: Write a key word outline using the paragraph “Abolitionists” found on 
page 20.  Use the “Reminder Signs” in the Writing Tools Box to the right for directions on how 
to write a key word outline.  Go through each sentence in the paragraph choosing only three 
words.  When finished, retell the sentences using your key words.  If you have difficulty remem-
bering the meaning of the original sentences, go back and choose better words to use in your 
outline.
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Orally retell the paragraph from the key 
word outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet. 

Day 2: Review the key word outline written on Day 1.  Either verbally retell the story from the 
outline or write it out.   
 Tips for Beginning Students: Orally retell the paragraph from the key word outline.  As 
you tell your story have someone write it on a scrap piece of paper.
 Tips for Advanced Students: Before writing the summary, review the “Reminder Signs” 
in the Writing Tools Box to the right.  Leave a space between the sentences so you have room 
to make changes to the words in your summary.  If you are typing, set the paragraph to “double 
space.”  Remember to indent the first word of each paragraph.  Also pay attention to punctua-
tion.

Day 3: Dressing up the summary with the who/which clause.  
 Teaching Point: Beginning writers often start each of their sentences with the same word.  
For example, “Dan went to the store.  He bought a cake.  He came home and ate the cake.  He 
was full.”  Each of these sentences begin the same way, with “Dan” or the word “He.”  When 
you start adding clauses to your sentences, it adds variety to your writing, making it more inter-
esting.  Another problem occurs when two sentences contain the same information.  The first 
sentence tells you something, and the following sentence repeats that information adding a little 
more detail.  Look for two sentences in the next selection and see if you can find a place to add a 
who/which clause.  For example: “Throughout the centuries conquering countries took prison-
ers and made them their slaves.  These slaves were used to do the menial work that no one in the 
society wanted to do.”  The two sentences here are both describing slaves.  They tell how slaves 
were captured and how they were used to do menial work.  If you combine these sentences with 
a who/which clause you will make your writing appear less monotonous.  Notice the “who” 

Lesson 5: Abolitionists
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clause added to the sentence (in red).  “Throughout the 
centuries conquering countries took prisoners and made 
them slaves who were used to do the menial work that no 
one in the society wanted to do.”  Adding the word “who” 
and combining the sentences makes the same idea sound 
less monotonous.  Take time to go through the first draft of 
your paragraph looking for places to add who/which clauses.  
Remember to add who when referring to people, and which 
when referring to an object.
 Tips for Beginning Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  If 
this comes easily, take the time to also add in who/which 
clauses.  If you are struggling to add in the dress-ups covered 
so far, wait to add in the who/which clause until later.  Ei-
ther retell or rewrite the summary with the added dress-ups 
on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives,” and “Strong Verb” charts while adding dress-ups.  
Start using the who/which clause to make your writing even 
better.  If you have used IEW before, add in the other dress-
ups you know. Rewrite the summary with the added dress-
ups on the “History Summary Sheet.”
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Abolitionists
 Throughout the centuries, conquering countries took prisoners and made them their slaves. 
These slaves were used to do the menial work that no one in the society wanted to do. When the United 
States became an independent nation, the founding fathers in their bold Declaration of Independence 
declared, “We hold these truths to be self-evident, that all men are created equal, that they are endowed 
by their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit of 
Happiness.” Yet they, like other nations throughout history, took slaves and held them against their will, 
forcing them to do labor that no one else wanted to do. These men and women were not being treated 
equally, and none of them had liberty or freedom. Many of the founding fathers felt this practice was 
atrocious, but felt their hands were tied by businessmen whose interests caused them to need slaves to 
survive. 

 Meanwhile over in England, a man named William Wilberforce was fighting for the freedom 
of slaves in his country. Groups of men and women who were against slavery began to form all over 
England. They called themselves abolitionists, meaning they wanted to abolish slavery. Soon abolitionist 
groups in America began to spring up all over the North. In 1807 England passed a law which forbade 
the buying and selling of slaves, but did not make owning a slave illegal. In 1808 America passed a 
similar law. It was one tiny step in the right direction. Finally, in 1833, Parliament made slavery illegal. 
Nevertheless, it would take the United States 33 more years and a brutal war before it would end slavery 
for good. 
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Because Clause

Day 1: Read through the information on pages 17-19, “Stylistic Techniques” in IEW’s Teaching 
Writing Structure and Style.  Write a key word outline on “Indian Removal Act of 1830” found 
on page 24. 
 Teaching Point: Write a key word outline using the paragraph “Indian Removal Act of 
1830” found on page 24.  Use the “Reminder Signs” in the Writing Tools Box to the right for di-
rections on how to write a key word outline.  Go through each sentence in the paragraph choos-
ing only three words.  When finished, retell the sentences using your key words.  If you have 
difficulty remembering the meaning of the original sentences, go back and choose better words 
to use in your outline.
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Orally retell the paragraph from the key 
word outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet. 

Day 2: Review the key word outline written on Day 1.  Either verbally retell the story from the 
outline or write it out.   
 Tips for Beginning Students: Orally retell the paragraph from the key word outline.  As 
you tell your story have someone write it on a scrap piece of paper.
 Tips for Advanced Students: Before writing the summary, review the “Reminder Signs” 
in the Writing Tools Box to the right.  Leave a space between the sentences so you have room 
to make changes to the words in your summary.  If you are typing, set the paragraph to “double 
space.”  Remember to indent the first word of each paragraph.  Also pay attention to punctua-
tion.

Day 3: Dressing up the summary with the because clause.  
 Teaching Point: Another way to improve the variety of the sentences in your paragraphs 
is to add the because clause.  Look for two sentences in the next selection and see if you can find 
a place to add a because clause.  For example, “Regardless of how they lived tensions began to 
mount between the Native Americans and the English Americans.  Fear, prejudice, and disputes 
over who owned the land caused this rising tension.”  These two sentences are both describing 
the tensions between the Native Americans and the English Americans.  If you combine these 
sentences with a because clause you will make the writing appear less monotonous.  Notice the 
word “because” added to the sentence (in red).  “Regardless of how they lived tensions began to 
mount between the Native Americans and the English Americans because of fear, prejudice, and 
disputes over who owned the land.”  Adding the word “because” and combining the sentences 
makes the same idea sound less monotonous.  Take time to go through the first draft of your 
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paragraph looking for places to add because clauses.
 Tips for Beginning Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
If this is easy for you, also add in who/which clauses and 
because clauses to your writing.  If you are struggling to add 
in the dress-ups covered so far, wait until later to add in the 
because clause.  Either retell or rewrite the summary with 
the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
Start using the who/which and because clauses to make your 
writing even better.  If you have used IEW before, add in 
the other dress-ups you know. Rewrite the summary with 
the added dress-ups on the “History Summary Sheet.”
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Use with students grades 1-3

Indian Removal Act of 1830

 During the early 1800’s many of the Native American Indian tribes were adopting English customs: 
living in houses, planting orchards, and publishing newspapers. Some of the Native American Indian tribes 
chose to live in their traditional ways: hunting, fishing, and tribal living. Regardless of how they lived, 
tensions began to mount between the Native Americans and the English Americans. Fear, prejudice, and 
disputes over who owned the land caused this rising tension. Many Native Americans, when they were 
unjustly treated, responded by massacring innocent and sometimes not-so-innocent white people. Jackson 
responded by passing the Indian Removal Act of 1830, which required all Native Americans to leave their 
land and move to the Indian Territory set up by the federal government on a portion of land (present-day 
Oklahoma) where American settlers did not want to live.
 Many of the Native American tribes began the 800 mile trek to the Indian Territory, but others re-
fused to leave. The Seminole Indian tribe loved their land and did not want to go live with their enemies in 
the Indian Territory. The Seminole Indians’ chief, Osceola, began killing American officers and massacring 
American settlers. After almost eight years of fighting, Osceola was captured and many of the Seminole 
Indians were moved to an Indian Territory. Other Native American Indians like the Cherokee Indians lived 
on plantations and had adopted many English-American customs. They went to court to fight the Indian 
Removal Act. They lost. Gold was found on their land, and new settlers wanted the gold and wanted the 
Cherokee land. They were forced to leave their homes and travel 800 miles by foot across the country to the 
Indian Territory. Four thousand of the 18,000 Cherokees who left for the Indian Territory perished along 
the way. This journey has been called the “Trail of Tears.” 
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When, While, Where, As, Since, If, Although Clause (www.asia clause)

Day 1: Read through the information on pages 17-19, “Stylistic Techniques” in IEW’s Teach-
ing Writing Structure and Style.  Write a key word outline on “War with Mexico/Texas Becomes 
a State” found on page 28. 
 Teaching Point: Write a key word outline using the paragraph “War with Mexico/Texas 
Becomes a State” found on page 28.  Use the “Reminder Signs” in the Writing Tools Box to the 
right for directions on how to write a key word outline.  Go through each sentence in the para-
graph choosing only three words.  When finished, retell the sentences using your key words.  
If you have difficulty remembering the meaning of the original sentences, go back and choose 
better words to use in your outline.
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Orally retell the paragraph from the key 
word outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet. 

Day 2: Review the key word outline written on Day 1.  Either verbally retell the story from the 
outline or write it out.   
 Tips for Beginning Students: Orally retell the paragraph from the key word outline.  
As you tell your story have someone write it on a scrap piece of paper.
 Tips for Advanced Students: Before writing the summary, review the “Reminder Signs” 
in the Writing Tools Box to the right.  Leave a space between the sentences so you have room 
to make changes to the words in your summary.  If you are typing, set the paragraph to “double 
space.”  Remember to indent the first word of each paragraph.  Also pay attention to punctua-
tion.

Day 3: Dressing up the summary with the when, while, where, as, since, if, although clause 
(www.asia clause).  
 Teaching Point: Another way to improve the variety of the sentences in your paragraphs 
is to add the when, while, where, as, since, if, although clause.  Look for a sentence in the next 
selection and see if you can find a place to add the www.asia clause.  For example: “Mexico 
was furious.  They felt the United States had stolen their land.”  You can add the word “since” 
in the middle of these two sentences to make the sentences flow better.  Notice “since” added 
(in red) to the following sentence.  “Mexico was furious, since they felt the United States had 
stolen their land.”    Take time to go through the first draft of your paragraph looking for places 
to add a www.asia clause.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy 
for you, also add in the who/which, because, and www.asia clauses to your writing.  If you are 
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struggling to add in the dress-ups covered so far, wait until 
later to add in the www.asia clause.  Either retell or rewrite 
the summary with the added dress-ups on the “History 
Summary Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
Start using the who/which, because, and www.asia clauses to 
make your writing even better.  If you have used IEW be-
fore, add in the other dress-ups you know. Rewrite the sum-
mary with the added dress-ups on the “History Summary 
Sheet.”
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Use with students grades 1-3

War With Mexico/Texas Becomes a State
 Mexico gained its independence from Spain in 1821. Only a few short years afterward, Texas, one of 
Mexico’s states, began to rebel. Many American settlers, who did not want to follow the rules of the Mexican 
government, were moving to the northern portion of Texas because of its rich lands perfect for farming cotton. 
The Mexican government, in an attempt to gain control over Texas, ruled that no more American settlers could 
move into Texas. When the Mexican government said no Texans could own guns unless they had permission, 
the Texans did not obey. Sam Houston was chosen the general of the Texan army. Santa Anna, Mexico’s elected 
president-turned dictator, decided he would make the Texans obey, and he headed to fight Sam Houston’s army. 
When the Texans realized that Santa Anna’s army was approaching, they gathered in an old mission called the 
Alamo. After twelve days of attacking, the Mexican army overtook the Texans, killing all but two women and two 
children. Sam Houston’s army gathered a large army eager to avenge the wrongs done at the Alamo. Their war cry 
was “Remember the Alamo.”
 In a few short weeks, Sam Houston’s army overtook Santa Anna’s army and forced Santa Anna to sign 
a treaty stating that Texas was an independent republic. The United States offered to buy Texas from Mexico, 
but the Mexican citizens did not like the idea. Some Texans did not want to give up their independence. Some 
Americans did not want Texas (a slave-state) to join the nation and mess up the balance of power that existed be-
tween the free and slave states. In 1845, ten years after Texas became an independent republic, Congress voted to 
accept Texas as a state. Mexico was furious. They felt the United States had stolen their land. The fight that would 
become the Mexican-American war had begun. By 1848, the Mexican Congress agreed to sign a peace treaty, 
and America agreed to pay 15 million dollars for not only Texas, but also the land now occupied by California, 
Nevada, Utah, Arizona, Colorado, Wyoming, and New Mexico. 
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Summarizing Narrative Stories

Day 1: Read through the information on pages 27-36, “Summarizing Narrative Stories” in 
IEW’s Teaching Writing Structure and Style.  Write a history summary on “Trails Leading West” 
found on page 34. 
 Teaching Point: Write a key word outline using the paragraph “Trails Leading West” 
found on page 34.  Use the “Reminder Signs” in the Writing Tools Box to the right to help 
you remember how to write a key word outline.  Go through each sentence in the paragraph 
choosing only three words to help you remember the meaning of the sentence.  When you are 
finished, read through the words and rewrite the sentences from the key word outline.  Add the 
dress-ups you have learned to your summary.  Then rewrite the summary with the added dress-
ups on the “History Summary Sheet.”
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  This week try to rewrite the sentences 
from the key word outline.  Add the dress-ups you have learned to your summary and write the 
summary or have someone write it for you on the “History Summary Sheet.” 
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools Box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation. Rewrite the sentences from the key word outline.  Add the 
dress-ups to your summary and rewrite it on the “History Summary Sheet.”

Day 2: Learning to summarize narrative stories.  
 Teaching Point: Summarizing stories from a key word outline helps you to logically think 
through the story.  The key word outline used in the narrative story summary is slightly differ-
ent from the key word outline used in a history summary.  Instead of choosing key words in 
each sentence of the story, key words are chosen from the whole story.  Specific questions aimed 
at finding the setting, plot, and climax will help you summarize the story.  This week, choose a 
story from your readings or use “The Fox and the Crow” found in IEW Teaching Writing Struc-
ture and Style, p. 28.  Summarize this story using the “Story Sequence Outline” and the story 
sequence charts found in the appendix of this book.
 Read through the story “The Fox and the Crow.”  Look at the first question on the “Story 
Sequence Outline.”  The “Who?” should remind you to ask, “Who are the characters in the 
story?”  Decide who the main characters are and write them down on the first couple of lines of 
the outline.  The next question is “Like?”  This reminds you to choose two adjectives to describe 
the characters (what they are like).  Write these adjectives on the lines beside the characters.  The 
next question is “When?”  This question should help you to describe the setting of the story.  
When did this story take place?  Was it early in the morning?  Was it a bright, clear day or a 

Lesson 8: Trails Leading West



Easy Classical Writing   page  31

Writing Tools 
dark, stormy night?  Choose three words to describe the set-
ting.  The next question is “Where?”  This question reminds 
you to describe where the scene takes place.  Is it in an 
orchard, for example, or a dairy farm?  If the original story 
does not describe the setting of the story, you can make 
up the details.  Choose three words to describe the setting 
(where the story took place).
 Once the questions for the setting of the story are an-
swered, begin working on the plot of the story.  First deter-
mine the problem the characters in the story are facing.  Ask 
yourself, “What do they need?”  In this story the fox thinks 
he needs the cheese, but the crow is not sharing.  Then ask 
yourself, “What are they thinking?” “What is said?” and 
“What is done?”  Pretty soon you will have the plot of the 
story.  Continue choosing three words per line.
 Now move on to the climax of the story.  What 
happened to solve the problem of the story?  Was there 
something surprising that happened?  In this story we are 
surprised when the cheese falls out of the crow’s mouth into 
the fox’s mouth.  In some cases the story will solve a prob-
lem.  Ask yourself, “What was the solution to the problem 
of the story?”  Once you have the climax figured out, deter-
mine the epilog of the story; in other words, how did things 
return to normal after the climax of the story?  We are not 
told how things returned to normal in this story, so you can 
add details of your own.  Then ask yourself, “What is the 
moral of the story?” or “What was the lesson of the story?”  
One lesson might be that believing flattering words can 
cause heart ache.  Continue choosing three words per line to 
help you remember the parts of the story.
 Often, the moral of the story will act as the clincher 
of your story or the final sentence that sums up the story.  
The title to good writing will often reflect the clincher of the 
story.  See if you can come up with a catchy clincher and 
title for your summary.
 
 Tips for Beginning Students: Use “The Fox and the 
Crow” this week to illustrate the lesson.  Go slowly, taking 
time to demonstrate how to complete this lesson.  Do not 
criticize your child’s word choices.  Let him discover by trial 
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and error which words will help him remember the gist of the story.  
 Tips for Advanced Students: If your child has done narrative story summaries before, 
let him pick a story from his free reading.  You may have to review the concepts first, but then 
encourage him to write the story sequence outline.  

Day 3: Writing out the narrative story summary.
 Teaching Point: Review the narrative story summary outline written on Day 2.  Find 
any verbs written on your outline, noticing if any of the words you used are on the “Banned 
Word List.”  If banned words are included, write a list of possible alternatives.  For example if 
you wrote the word “saw,” you may want to write, “eyed,” “spied,” or “spotted” as possible al-
ternatives.  Look again at the verbs chosen on your outline.  Think of any “ly” words you could 
use with these verbs.  For example with the verb “eyed” you could use the words “hungrily” or 
“greedily.”   Then look at the nouns written on your outline.  Think of quality adjectives that 
could accompany those nouns.  Write them down so when you get ready to write your summary 
you will have a great list of words to choose from.  Write the summary on a scrap piece of paper.  
Next week you will have the opportunity to include additional dress-ups.
 Tips for Beginning Students: In the beginning, use Aesop’s Fables like “The Fox and the 
Crow.”  As your child becomes more proficient at summarizing stories, use short stories written 
on their reading level.  Initially the young child should tell the story summary orally, but eventu-
ally get to the place where he is writing out the summary.  Next week you will add the dress-ups 
you have learned to the story.
 Tips for Advanced Students: Use this lesson to help the student learn to think about 
dress-ups while writing the narrative summary outline.
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Trails Leading West
 With the large number of immigrants making their way to the United States, the East was becom-
ing increasingly crowded. It was hard to find jobs, and many were struggling to make ends meet. Explor-
ers, returning from their travels West, related stories of adventures, beautiful landscapes, and fertile lands. 
Many folks, wishing to escape the hardships they were experiencing in the East, decided to make the long 
journey West. These pioneers, as they would soon be called, took one of four trails west: The Oregon Trail, 
the California Trail, The Mormon Trail, or the Sante Fe Trail. Most travelers using the Sante Fe Trail were 
traders hoping to make a profit from their wares. Mostly settlers traveled the Oregon or California Trails. 
Those traveling the Mormon Trail left the East in hopes of avoiding religious persecution. Mormons were 
a group of people who were followers of Joseph Smith. He encouraged polygamy (which means a man can 
marry more than one wife). This was against the law in the East, so the Mormon pioneers traveled to Salt 
Lake City, Utah to escape persecution and prosecution.

 In 1846 President Polk signed a treaty with England dividing the land that they held jointly at the 
49th parallel, so settlers could move West and establish new states. In 1848, after the Mexican American 
war, the United States had a huge tract of land that government officials began dividing up into territories. 
Settlers were encouraged to move out to those territories. Once the land was occupied by 60,000 people, 
they were eligible to become a state. As soon as they established statehood, they could elect representatives 
to the House of Representatives and the Senate. It took until 1912 for the last territory in that region to 
become a state. 
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Summarizing Narrative Stories and Subject Sentence Openers

Day 1: Read through the information on page 19, “Subject Sentence Openers” in IEW’s Teach-
ing Writing Structure and Style.  Write a history summary on “Forty-niners and the California 
Gold Rush” found on page 38. 
 Teaching Point: Write a key word outline using the paragraph “Forty-niners and the Cali-
fornia Gold Rush” found on page 38.  Use the “Reminder Signs” in the Writing Tools Box to the 
right for directions on how to write a key word outline.  Go through each sentence, in the para-
graph choosing only three words.  If you have difficulty remembering the meaning of the origi-
nal sentences go back and choose better words to use in your outline.  When you are finished, 
read through the words and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  This week try to rewrite the sentences 
from the key word outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools Box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation. 

Day 2: Dressing up the summary with the subject sentence opener.  
 Teaching Point: Another way to add variety to your writing is by adding “subject sen-
tence openers” to your paragraph.  Most commonly, sentences are started with “subject sentence 
openers,” so be careful not to add too many.  As you continue to learn the different sentence 
openers, you should vary your choice of openers to make your writing more interesting.  Look 
for a sentence in the next selection and see if you can find a place to add a “subject sentence 
opener.”  For example: “By 1850, California was admitted to the union as the thirty-first state.”  
Decide how to change this sentence to make it start with a subject sentence opener.  You can 
simply state: “California was admitted to the union as the thirty-first state.”  Taking off the 
introductory words in the sentence and simply starting with a subject opener can add variety to 
the sentences in your paragraphs.  Look through the sentences in your summary to see if you can 
add a subject sentence opener to one of your sentences.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for 
you, take the time to also add in who/which, because, and www.asia clauses to your writing.  
Now start adding sentence openers.  If you need more time to work on the writing skills from 
the previous lessons, wait until later to add the sentence openers.  Either retell or rewrite the 
summary with the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the “Banned Word List,” “Adverb Word 

Lesson 9: Forty-niners and the California Gold Rush
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List,” “Quality Adjectives” and “Strong Verbs” charts while 
adding dress-ups.  Use the who/which, because, and www.
asia clauses.  Now start using sentence openers to make your 
writing even better.  If you have used IEW before, add in 
the other dress-ups you know. Rewrite the summary with 
the added dress-ups on the “History Summary Sheet.”  Use 
the “Composition Checksheet,” included in the appendix to 
keep track of the dress-ups being added to your summaries.  
Underline the dress-ups included in your summary and 
write a number in the margin next to the sentence opener 
used in your paragraphs.  This will help you keep track of 
the improvements made to your summary.

Day 3: Finish the Narrative Story Summary.
Teaching Point: Review the narrative story summary you 
wrote last week.  Use the “Composition Checksheet” in-
cluded in the appendix to help you remember the dress-ups 
you have studied so far.  Mark your paper as described above 
to help you keep track of the improvements you make to 
your summary. 
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    Forty-niners and the California Gold Rush 
 In 1848, Mexico and America signed a peace treaty agreeing that Mexico would sell California to the 
United States.  A few days before the signing of the treaty, a carpenter named James Marshall, who was test-
ing a mill he had just finished building, saw a glimmer of light in the river below. It was a pebble that looked 
a lot like gold. He took it to the owner of the mill, John Sutter, who confirmed his suspicions. News of gold 
spread rapidly across the United States and then around the world. Soon prospectors (people who hope to find 
gold) came looking for gold. The little town of San Francisco, which was inhabited by 812 people in 1848, 
blossomed into a bustling city with over 80,000 people all hoping to strike it rich. Californians realized that 
they needed to set up a government to keep order in their booming state. By 1849, California had elected a 
governor, written a constitution, and prohibited slavery. By 1850, California was admitted to the union as the 
thirty-first state.

 Some of the forty-niners did strike it rich, but most found only small amounts of gold, barely enough 
to keep them from starving. The people who did get wealthy were the inn keepers, merchants, and shop keep-
ers in San Francisco. With the rush of people coming into town, they needed a place to stay, food, and supplies 
to keep them going. Since the inn keepers and merchants were unprepared for the rush of people, they did not 
have the supplies necessary to fill all the orders. The prices of rooms, food, and supplies went up significantly. 
Those who could pay the high prices got the room and the goods first. Those who could not pay had to wait 
until the next shipment and hope they had found gold by then. The California Gold Rush illustrates the fool-
ishness of trying to get rich quick. It is better to work diligently at a job you are good at than to try to chase the 
fantasy of getting rich in a day. 
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Prepositional Sentence Openers

Day 1: Read through the information on page 19, “Prepositional Sentence Openers” in IEW’s 
Teaching Writing Structure and Style.  Write a key word outline on “Two Harriets” found on page 
42.
 Teaching Point: Write a key word outline using the paragraph “Two Harriets” found on 
page 42.  Use the “Reminder Signs” in the Writing Tools Box to the right for directions on how 
to write a key word outline.  Go through each sentence in the paragraph choosing only three 
words to help you remember the meaning of the sentence.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  

Day 2: Write the history summary from the key word outline.
 Teaching Point: Review the key word outline you wrote on Day 1.  Either orally retell the 
story from the outline or write it out.   
 Tips for Beginning Students: Before you begin writing the summary, review the “Re-
minder Signs” in the Writing Tools Box to the right.  Leave a space between your sentences so 
you have room to make changes to the words in your summary.  Remember to indent the first 
word of each paragraph. Then rewrite the sentences from the key word outline.
 Tips for Advanced Students: Before you begin writing the summary, review the “Re-
minder Signs” in the Writing Tools Box to the right.  Leave a space between your sentences so 
you have room to make changes to the words in your summary.  If you are typing, set the para-
graph to “double space.”  Remember to indent the first word of each paragraph.  Also pay atten-
tion to punctuation.  Then rewrite the sentences from the key word outline.

Day 3: Dressing up the summary with the prepositional sentence opener.  
 Teaching Point: Another sentence opener you can add to your paragraphs is the “prepo-
sitional sentence opener.”  Adding a sentence that begins with a preposition to your paragraph 
will help the flow of your paper.  For a list of common prepositions refer to the “Prepositions” 
chart included in the appendix.  Look for a sentence in the next selection and see if you can find 
a place to add a “prepositional opener.”  For example: “She found her freedom.  She went back 
to rescue her family and friends.”  If these two sentences are combined by adding a prepositional 
opener, you will cut down on the repetition of the words in the sentences.  Notice the preposi-
tion “after” added to the beginning of the sentence.  “After she found her freedom, she went 
back to rescue her family and friends.”  Combining the two sentences by adding the preposition 
“after” to the beginning helps the ideas flow more logically.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for 

Lesson 10: Two Harriets
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you, take the time to also add in who/which, because, and 
www.asia clauses to your writing.  Now start adding sen-
tence openers.  If you need more time to work on the writ-
ing skills from the previous lessons, wait until later to add 
the sentence openers.  Either retell or rewrite the summary 
with the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
Use the who/which, because, and www.asia clauses.  Now 
start using sentence openers to make your writing even bet-
ter.  If you have used IEW before, add in the other dress-ups 
you know. Rewrite the summary with the added dress-ups 
on the “History Summary Sheet.”  Use the “Composition 
Checksheet,” included in the appendix to keep track of the 
dress-ups being added to your summaries.  Underline the 
dress-ups included in your summary and write a number in 
the margin next to the sentence opener used in your paragraphs.  
This will help you keep track of the improvements made to your sum-
mary. 
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Two Harriets
 There were two Harriets that brought the horrors of slavery to everyone’s attention. The first Harri-
et was a white woman writer who wrote a book that changed the way Americans looked at slavery. Her full 
name was Harriet Beecher Stowe. She grew up in Connecticut, one of the eleven children in the household 
of Lyman and Roxana Beecher. When Harriet was a teenager her father moved the family to Ohio, where 
Harriet came face to face with the horrors of slavery. After Harriet was married, she began her writing ca-
reer to bring in extra money to supplement her husband’s income. At first she wrote poems and stories, but 
then she decided to write a book detailing the plight of the slave. Before the start of the Civil War, nearly 
two million copies of her book, Uncle Tom’s Cabin, were sold in the United States. This book gave slaves a 
name and helped people to realize that slavery was evil.

 The second Harriet was an African-American slave woman who bravely led many slaves to freedom 
on the Underground Railroad. Harriet was born a slave in Maryland, one of ten children. From the age of 
six she was given difficult jobs to do, and when she had trouble doing them well, she was severely beaten. 
As she got older she was put out in the fields to work with her father. He taught her the ways of the woods, 
how to forage for food, and how to walk silently in the dark. One day a white woman helped her to escape 
on the Underground Railroad. She found her freedom. She went back to rescue her family and friends. 
She did not stop there. She returned repeatedly, helping nearly 300 men, women, and children escape the 
atrocities of slavery. Harriet Tubman was considered the Moses of her people. She helped African-Ameri-
cans escape the cruel slavery of an evil taskmaster. 



Easy Classical Writing   page 43



page 44   Easy Classical Writing

“ly” Sentence Openers

Day 1: Read through the information on page 19, “ly sentence openers” in IEW’s Teaching Writ-
ing Structure and Style.  Write a key word outline on “Abraham Lincoln” found on page 46. 
 Teaching Point: Write a key word outline using the paragraph “Abraham Lincoln” found 
on page 46.  Use the “Reminder Signs” in the Writing Tools Box to the right to help you remem-
ber how to write a key word outline.  Go through each sentence in the paragraph choosing only 
three words to help you remember the meaning of the sentence.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  

Day 2: Write the history summary from the key word outline.
 Teaching Point: Review the key word outline you wrote on Day 1.  Either orally retell the 
story from the outline or write it out.   
 Tips for Beginning Students: Before you begin writing the summary, review the “Re-
minder Signs” in the Writing Tools Box to the right.  Leave a space between your sentences so 
you have room to make changes to the words in your summary.  Remember to indent the first 
word of each paragraph. Then rewrite the sentences from the key word outline.
 Tips for Advanced Students: Before you begin writing the summary, review the “Re-
minder Signs” in the Writing Tools Box to the right.  Leave a space between your sentences so 
you have room to make changes to the words in your summary.  If you are typing, set the para-
graph to “double space.”  Remember to indent the first word of each paragraph.  Also pay atten-
tion to punctuation.  Then rewrite the sentences from the key word outline.

Day 3: Dressing up the summary with the “ly” sentence opener.  
 Teaching Point: Another opener you can add to your paragraphs is the “ly” sentence 
opener.  Sentences that begins with “ly” words add more information and descriptive detail to 
the paragraph.  For a variety of “ly” words, refer to the “Adverb” chart included in the appendix.  
Look for a sentence in the next selection and see if you can find a place to add an “ly” sentence 
opener.  For example: “ The discussions about slavery became heated, angry arguments, and 
soon the church had to close.”  Notice the word “increasingly” added in red to the beginning of 
the sentence.  “ Increasingly, the discussions about slavery became heated, angry arguments, and 
soon the church had to close.”  Adding the adverb “increasingly” to the beginning of the sen-
tence brings more clarity to the sentence.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for 
you, take the time to also add in who/which, because, and www.asia clauses to your writing.  
Now start adding sentence openers.  If you need more time to work on the writing skills from 

Lesson 11: Abraham Lincoln
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the previous lessons, wait until later to add the sentence 
openers.  Either retell or rewrite the summary with the 
added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
Use the who/which, because, and www.asia clauses.  Now 
start using sentence openers to make your writing even bet-
ter.  If you have used IEW before, add in the other dress-ups 
you know. Rewrite the summary with the added dress-ups 
on the “History Summary Sheet.”  Use the “Composition 
Checksheet,” included in the appendix to keep track of the 
dress-ups being added to your summaries.  Underline the 
dress-ups included in your summary and write a number in 
the margin next to the sentence opener used in your para-
graphs.  This will help you keep track of the improvements 
made to your summary.
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Abraham Lincoln

 Abraham Lincoln was born in 1809 to a poor Kentucky couple who lived in a log cabin with a dirt 
floor. Lincoln grew up hearing the members of his family’s Baptist church argue about slavery. Kentucky 
was a slave state, but many of the members of their church considered slavery an evil institution. Others 
disagreed. The discussions about slavery became heated, angry arguments causing the church to close. The 
Lincolns believed slavery was wrong, and decided to move to Indiana, which was a free state. Abraham 
loved reading and spent much of his time pouring through books, and studying with a local school mas-
ter. After several failed business adventures, Abraham joined the army. After a short term in the military, 
Lincoln returned to civilian life and began studying law. It did not take him long to pass the bar exam, and 
shortly thereafter he opened a small law practice where he showed himself to be such a good lawyer that 
folks began to encourage him to run for office.

 After securing many speaking engagements where he shared his views on slavery and public policy, 
Lincoln ran for a Senate seat against a man named Stephen Douglas. Both men were good debaters and 
were able to clearly voice their opposing views on slavery. The people listened but were not quite ready for 
Lincoln’s antislavery views. They elected Douglas as their senator. Two years later, when the two men found 
themselves running against each other in the presidential race, the same issues were at stake, but this time 
the people were ready for Lincoln’s views. In 1860, they elected Lincoln as the 16th president of the United 
States. 
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“ing” Sentence Openers

Day 1: Read through the information on page 19, “ing sentence openers” in IEW’s Teaching 
Writing Structure and Style.  Write a key word outline on “The War Between the States” found on 
page 50. 
 Teaching Point: Write a key word outline using the paragraph “The War Between the 
States” found on page 50.  Use the “Reminder Signs” in the Writing Tools Box to the right to 
help you remember how to write a key word outline.  Go through each sentence in the para-
graph, choosing only three words to help you remember the meaning of the sentence.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  

Day 2: Write the history summary from the key word outline.
 Teaching Point: Review the key word outline you wrote on Day 1.  Either orally retell the 
story from the outline or write it out.   
 Tips for Beginning Students: Before you begin writing the summary, review the “Re-
minder Signs” in the Writing Tools Box to the right.  Leave a space between your sentences so 
you have room to make changes to the words in your summary.  Remember to indent the first 
word of each paragraph. Then rewrite the sentences from the key word outline.
 Tips for Advanced Students: Before you begin writing the summary, review the “Re-
minder Signs” in the Writing Tools Box to the right.  Leave a space between your sentences so 
you have room to make changes to the words in your summary.  If you are typing, set the para-
graph to “double space.”  Remember to indent the first word of each paragraph.  Also pay atten-
tion to punctuation.  Then rewrite the sentences from the key word outline.

Day 3: Dressing up the summary with the “ing” sentence opener.  
 Teaching Point: The next sentence opener you will add to your paragraphs is the “ing” 
sentence opener.  This is probably the most tricky of the sentence openers.  To find a proper 
“ing” word, choose a verb and add an “ing” to it.  For example, if you add an “ing” to the verb 
talk, making it “talking,” you will have a word you can add to the beginning of a sentence.  You 
can form the sentence: “Talking to the secret spy, he found out the key to the mystery.”  
 Be careful to avoid pitfalls when it comes to “ing” sentence openers.  The first pitfall is 
when the sentence following the “ing” opener does not make sense.  For example: “Talking to 
the secret spy, revealed his identity so he could no longer serve as a spy.”  In this sentence the 
person who is talking is not the spy.  The author confuses the spy with the person who is talking, 
making the sentence difficult to understand.  Another pitfall for the “ing” sentence is when the 
“ing” word is used as the subject of the sentence, making it a subject opener rather than an “ing” 
opener.  For example, “Skiing is my favorite sport.”  “Skiing” is the subject, and “is” is the verb.  

Lesson 12: The War Between the States
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Since the “ing” word in this sentence is the subject and it is 
used as the first word of the sentence, it is a subject sentence 
opener.  There is nothing wrong with opening a sentence 
this way, you just cannot count it as an “ing” sentence open-
er.  
 Now, look in the paragraph on the following page 
for a sentence where an “ing” opener will fit.  For example: 
“Jefferson Davis decided to act.  On April 12, 1861, the first 
shot of the Civil war was fired on Fort Sumter. ”  Notice in 
the following sentence how the words are rearranged to start 
the sentence with an “ing” word.  “Deciding to act, Jefferson 
Davis fired the first shot of the Civil War on April 12, 1861. 
”  Adding the word “deciding” to the beginning of the sen-
tence and rearranging some of the words makes the sentence 
more interesting.
 Tips for Beginning Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
If this is easy for you, take the time to add in who/which, 
because, and www.asia clauses to your writing.  Also add in 
sentence openers.  If you need more time to work on the 
writing skills from the previous lessons, wait until later to 
add the sentence openers.  Either retell or rewrite the sum-
mary with the added dress-ups on the “History Summary 
Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
Use the who/which, because, and www.asia clauses.  Use the 
sentence openers to make your writing even better.  If you 
have used IEW before, add in the other dress-ups you know. 
Rewrite the summary with the added dress-ups on the “His-
tory Summary Sheet.”  Use the “Composition Checksheet,” 
included in the appendix to keep track of the dress-ups be-
ing added to your summaries.  Underline the dress-ups in-
cluded in your summary and write a number in the margin 
next to the sentence opener used in your paragraphs.  This 
will help you keep track of the improvements made to your 
summary.
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War Between the States

 Right after Lincoln was elected president, South Carolina decided to secede from (or leave) the Union 
(the rest of the United States). Shortly thereafter, Georgia, Alabama, Florida, Mississippi, Louisiana, and Texas 
seceded and joined together to form a Confederacy. They felt strongly that the states, not the federal government, 
should have more authority. One of the major issues they felt the states should decide for themselves was whether 
slavery should remain legal. These Confederate States elected Jefferson Davis as their president. They took over 
most of the southern forts but were unable to take Fort Sumter. The Confederate army blocked supplies to Fort 
Sumter, so Lincoln sent troops to help the Union Soldiers. Jefferson Davis decided to act. On April 12, 1861, the 
first shot of the Civil War was fired on Fort Sumter. Lincoln immediately called men to arms.

 There were two sides in the Civil war. The Northern soldiers fought to defend the Union and uphold 
the Federal Government. They were called Union Soldiers, Federalists, or Yankees. The Southern soldiers were 
defending the Confederate states. They were called Rebels, or Confederate Soldiers. Many of the men who fought 
on opposite sides were neighbors, relatives, or even brothers. The average soldier’s age was 24, but many of the sol-
diers were teenagers. The technology behind the weapons that were used in the Civil War was far more advanced 
than the medicine to treat the injuries caused by these weapons. After the Battle of Antietam, the Confederate sol-
diers retreated south, back into Virginia. It had been a victory for the North. Abraham Lincoln took this oppor-
tunity to change the focus of the war. He wrote the Emancipation Proclamation declaring that all slaves should go 
free. He had changed the focus of the war from a fight to reestablish the Union to a struggle to end slavery, giving 
liberty to all people as the Declaration of Independence had promised. 
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Summarizing Narrative Stories

Day 1: Review the information on pages 27-36, “Narrative Story Summaries” in IEW’s Teaching 
Writing Structure and Style.  Write a history summary on “The Battle of Gettysburg” found on 
page 54. 
 Teaching Point: Write a key word outline using the paragraph “The Battle of Gettysburg” 
found on page 54. Use the “Reminder Signs” in the Writing Tools Box to the right for direc-
tions on how to write a key word outline.  Go through each sentence in the paragraph choosing 
only three words to help you remember the meaning of the sentence.  When you are finished, 
read through the words and rewrite the sentences from the key word outline.  Add the dress-ups 
you have learned to your summary.  Then rewrite the summary with the added dress-ups on the 
“History Summary Sheet.” 
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  This week try to rewrite the sentences 
from the key word outline.  Add the dress-ups you have learned to your summary and write the 
summary or have someone write it for you on the “History Summary Sheet.” 
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs, 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools Box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation. Then rewrite the sentences from the key word outline.  Add 
the dress-ups to your summary and rewrite it on the “History Summary Sheet.”

Day 2: Summarizing narrative stories.  
 Teaching Point: Review the information on summarizing narrative stories in lesson 8.  
Choose a story to summarize.  In the Modern History schedule Across Five Aprils was scheduled 
to be completed last week.  Write a narrative story on this book or a simpler story like an Aesop’s 
Fable.   Remember you are not writing a key word outline on every sentence in the story, rather 
you are answering questions about the story as a whole.  Use the “Story Sequence Outline,” 
referring to the questions on the side to help you find the setting, the plot, and the climax of the 
story.  
 After answering the questions, look for the moral of the story.  Then write the clincher or  
final sentence that sums up the story.  The title to good writing will often reflect the clincher of 
the story.  See if you can come up with a catchy clincher and title for your summary.
 
 Tips for Beginning Students: Use an Aesop’s Fable or one of the short stories mentioned 
above.  Go slowly, reviewing the steps to complete this lesson.  Do not criticize your child’s word 
choices.  Let him discover by trial and error which words will help him remember the gist of the 
story.  

Lesson 13: The Battle of Gettysburg
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 Tips for Advanced Students: If your child has done 
narrative story summaries before, encourage him to use a 
book mentioned on the previous page or another recently- 
read book. Review the concepts and encourage indepen-
dence as your child writes the story sequence outline.  

Day 3: Writing out the narrative story summary.
 Teaching Point: Review the narrative story summary 
outline written on Day 2, noticing if any of the words cho-
sen are listed on the “Banned Word List.”  If you included 
banned words on your outline, write a list of possible alter-
natives.  For example if you wrote the word “saw,” you may 
want to write, “eyed,” “spied,” or “spotted” as possible al-
ternatives.  Look again at the verbs chosen on your outline.  
Think of any “ly” words you could use with these verbs.  
For example with the verb “eyed” you could use the words 
“hungrily” or “greedily.”   Then look at the nouns written on 
your outline.  Think of quality adjectives that could accom-
pany those nouns.  Write them down so when you get ready 
to write your summary you will have a great list of words to 
choose from.  Write the summary on a scrap piece of paper.  
You will be including additional dress-ups next week.
 Tips for Beginning Students: In the beginning, use 
Aesop’s Fables like “The Fox and the Crow.”  When your 
child becomes more proficient at summarizing stories, use 
short stories written on their reading level.  Initially, the 
young child should tell the story summary orally, but even-
tually get to the place where he is writing out the summary.  
Next week you will add dress-ups to the story summary.
 Tips for Advanced Students: Use this lesson to help 
the student learn to think about dress-ups while writing the 
narrative summary outline.
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The Battle of Gettysburg
 General Robert E. Lee, of the Confederate army, felt he could turn the tide of the war in his favor if he 
started pushing the fight into northern territory. Most of the battles in the Civil War were fought on southern 
ground. He believed that if the people of the North experienced the devastation the South was facing because of 
the war, they would give up the fight, recognizing the Confederate states as their own nation. Lee pushed north 
into Pennsylvania toward a little town called Gettysburg. On the third day of battling Union General Meade’s 
army, Lee’s men blasted the Union line with two hours of non-stop artillery and cannon fire. Believing that their 
blasts had killed most of the Union forces, they marched boldly up Cemetery Hill in an attempt to take the ridge 
and win the war. Unfortunately, for the Confederate troops, they overshot their target, and most of the fire landed 
behind the Union soldiers. When they reached the top of the hill they were blasted by the Union soldiers who were 
waiting for them behind a stone wall. A few men made it to the wall, but most fell before ever getting close. Robert 
E. Lee, realizing it was useless to win the war in the North, headed home with his soldiers.

 Lincoln saw the chance to win the war and sent a message to General Meade to finish off Lee’s army as 
they retreated. Meade hesitated and lost his chance to end the war. Ulysses S. Grant did not hesitate. He and his 
army headed courageously down to Vicksburg, Mississippi to earn a strategic victory. Surrounding the city, Grant 
ordered the navy to block the river entry to the city. No one could leave. For 48 days, Grant fired on the city with 
mortar shells and cannons, starving the city into surrender. This decisive battle gained the Union control of the 
Mississippi River, and sealed the fate of the Confederacy. A few months later, on November 19, 1863, Abraham 
Lincoln shared his heart in his famous Gettysburg Address. He told the nation that the Civil War is testing the 
principles on which the founding fathers established this nation. He assured the nation that the young men who 
have died in the battles of the Civil War have not died in vain if the war resulted in the establishment of liberty 
and freedom for all people. 
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Summarizing Narrative Stories and Clausal Sentence Openers

Day 1: Read through the information on page 19, “Clausal Sentence Openers” in IEW’s Teach-
ing Writing Structure and Style.  Write a history summary on “Generals of the Civil War” found 
on page 58. 
 Teaching Point: Write a key word outline using the paragraph “Generals of the Civil 
War” found on page 58.  Use the “Reminder Signs” in the Writing Tools Box to the right for 
directions on how to write a key word outline.  Go through each sentence in the paragraph 
choosing only three words to help you remember the meaning of the sentence.  When you are 
finished, read through the words and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from the key word 
outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools Box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation. 

Day 2: Dressing up the summary with the “clausal sentence opener.”  
 Teaching Point: Another way to add variety to the sentences in your paragraphs is to 
use “clausal sentence openers.”  With this sentence opener, a clausal word (when, while, which, 
although, since, if, as, because) is added to the beginning of the sentence.  Be mindful of the 
potential for writing a sentence fragment instead of a clause when starting a sentence with a 
clause.  The biggest challenge comes with the because clause sentence opener.  One way to avoid 
this is to check over your sentence, making sure a comma and additional information following 
the clause were added to the sentence. “Because he wanted to go to the store” is a sentence frag-
ment rather than a sentence with a clausal opener.  The sentence, “Because he wanted to go to 
the store, he quickly put on his shoes,” is a sentence with a clausal opener.  Look for a sentence 
in the next selection and see if you can find a place to add a “clausal sentence opener.”  For ex-
ample, “Lincoln chose General Winfield Scott to lead the Union army into battle.  Scott was one 
of the leading generals that fought in the Mexican War. ”  These two sentences can be combined 
with the clausal sentence opener “since” making them more concise: “Since General Winfield 
Scott was one of the leading generals that fought in the Mexican War, Lincoln chose him to lead 
the Union army into battle.  ”  This sentence takes out redundant words and brings more clarity 
to the writing.  Go through the sentences in your summary, looking for places to combine sen-
tences with a clausal sentence opener.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for 

Lesson 14: Generals of the Civil War
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you, take the time to add in who/which, because, and www.
asia clauses to your writing.  Also add in sentence openers.  
If you need more time to work on the writing skills from the 
previous lessons, wait until later to add the sentence open-
ers.  Either retell or rewrite the summary with the added 
dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
Use the who/which, because, and www.asia clauses.  Use the 
sentence openers to make your writing even better.  If you 
have used IEW before, add in the other dress-ups you know. 
Rewrite the summary with the added dress-ups on the “His-
tory Summary Sheet.”  Use the “Composition Checksheet” 
included in the appendix to keep track of the dress-ups be-
ing added to your summaries.  Underline the dress-ups in-
cluded in your summary and write a number in the margin 
next to the sentence opener used in your paragraphs.  This 
will help you keep track of the improvements made to your 
summary.

Day 3: Finish the Narrative Story Summary.
Teaching Point: Review the narrative story summary you 
wrote last week.  Use the “Composition Checksheet” in-
cluded in the appendix to help you remember the dress-ups 
you have studied so far.  Mark your paper as described above 
to help you keep track of the improvements you make to 
your summary. 



page 58  Easy Classical Writing

Use with students grades 1-3

Generals of the Civil War
 Lincoln chose General Winfield Scott to lead the Union army into battle. Scott was one of the leading gen-
erals who fought in the Mexican War. He had a brilliant plan to attack the southern states from all sides, cutting off 
trade and supplies. No one wanted to listen to this worn out general who was too old and out of shape to mount his 
horse by himself. Instead, Lincoln was forced to choose the 35-year-old George McClellan, who was great at many 
things, except fighting. Instead of courageously charging into battle, he constantly hesitated, losing many opportuni-
ties to subdue the enemy. It seemed that none of the generals Lincoln chose (Fremont, Burnside, Halleck, Hooker, 
Pope, and Meade) were willing to do what it took to win battles. As a result, many battles were lost to the Confed-
erate side. Then came General Ulysses S. Grant. He was fearless, dependable, and willing to fight until he defeated 
the enemy. His daring, courage, and coolness under pressure enabled him to turn the tide of the war in the Union’s 
favor, eventually enabling the US Army to reunite the nation. 
 The rugged, active, farming society of the South seemed to produce a larger variety of qualified Gener-
als. James Longstreet, J.E.B. “Jeb” Stuart, George Pickett, Thomas J. “Stonewall” Jackson, and Robert E. Lee were 
among some of the Confederate army’s best. George Pickett, a graduate of West Point, fought alongside Robert E. 
Lee in the Battle of Gettysburg. He courageously led the charge against the Union army up Cemetery Hill during 
this decisive battle. Stonewall Jackson was one of the greatest generals of the Civil War. He could get his men to 
accomplish much more than most generals. Even when the odds were stacked against him, he courageously led his 
men into battle and often came out victorious. His strong faith led him through many tough situations. Robert E. 
Lee was one of the most famous generals of the Civil War. Although he did not like slavery, and he did not believe 
in state’s rights, his loyalty to his home state caused him to fight valiantly for the Confederate cause, turning down 
Lincoln’s offer to be the head of the Union army. Even though the Confederate army lost the war, their Generals will 
always be remembered for their valiant bravery during the struggle. 
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Summarizing References/Library Research Reports

Day 1: Read through the information on pages 37-42, “Summarizing References” or Unit VI 
“Library Research Reports” on page 37 of IEW’s Teaching Writing Structure and Style.  Write a 
history summary on “The End of the War” found on page 64.
 Teaching Point: Write a key word outline using the paragraph “The End of the War” 
found on page 64.  Use the “Reminder Signs” in the Writing Tools Box to the right for directions 
on how to write a key word outline.  Go through each sentence in the paragraph choosing only 
three words to help you remember the meaning of the sentence.  Then write the history sum-
mary on a scrap piece of paper from the key word outline.
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Before you begin writing the summary, 
review the “Reminder Signs” in the Writing Tools Box to the right.  Leave a space between your 
sentences so you have room to make changes to the words in your summary.  Remember to in-
dent the first word of each paragraph. Then rewrite the sentences from the key word outline.
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools Box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation.  Then rewrite the sentences from the key word outline.

Day 2: Write the history summary from the key word outline.
 Teaching Point: Review the key word outline you wrote on Day 1.  Either orally retell the 
story from the outline or write it out.   
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for 
you, take the time to add in who/which, because, and www.asia clauses to your writing.  Also 
add in sentence openers.  If you need more time to work on the writing skills from the previous 
lessons, wait until later to add the sentence openers.  Either retell or rewrite the summary with 
the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  Use the who/
which, because, and www.asia clauses.  Use the sentence openers to make your writing even bet-
ter.  If you have used IEW before, add in the other dress-ups you know. Rewrite the summary 
with the added dress-ups on the “History Summary Sheet.”  Use the “Composition Checksheet” 
included in the appendix to keep track of the dress-ups being added to your summaries.  Under-
line the dress-ups included in your summary, and write a number in the margin next to the sen-
tence opener used in your paragraphs.  This will help you keep track of the improvements made 
to your summary.

Lesson 15: The End of the War
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Writing Tools 
Day 3: Learning to summarize references.  
 Teaching Point: Using the key word outline to sum-
marize references encourages you to logically organize the 
information you want to communicate to your reader.  The 
key word outline used in a reference summary is slightly 
different from the key word outline used in a history sum-
mary.  Instead of choosing key words from each sentence of 
the reference, key words are chosen from the facts you find 
interesting.  
 Since this week’s history topic is “The End of the 
War,” choose a topic related to the Civil War and begin 
gathering interesting facts about it.  Once you have gathered 
some background information on the Civil War, choose one 
to three topics.  For example, if “Ulysses S. Grant” is chosen 
as the subject of the reference summary, then chapter 12 of 
History of US: War, Terrible War may be chosen as a refer-
ence.  Three possible topics could be, Grant’s childhood, 
Grant’s education, and Grant’s tactics in the Civil War.  
After the topics are chosen, then begin choosing facts to fit 
on the “Reference Summary Outline” included in the ap-
pendix.  The rule of thumb is to choose the number of facts 
that correspond to your grade number.  For example, a third 
grader will choose three facts; a fourth grader, four facts; 
a fifth grader, five facts; and so on to a maximum of seven 
facts.  On the first line of the outline, choose three words 
that describe your topic.  On each of the next 3-7 lines, 
write three words for each fact.  The first fact line should 
include three to four words that describe the first fact.  The 
next line should include three to four words that describe 
the next fact, and so on, until all the facts are gathered to 
complete the outline.  Choose your words wisely to avoid 
looking them up again.  At the end of every topic, choose 
three words that either repeat or reflect the topic of the para-
graph.  If you choose to reflect the topic of the paragraph, 
the words chosen should have similar meaning to the words 
used for the topic.   The reference summary will be written 
from this outline next week.
 Tips for Beginning Students: For the younger stu-
dent who is completing this exercise for the first time, do 
not use “The Civil War” as the topic.  Instead use the practi-
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cum on p. 38-39 of IEW’s Teaching Writing Structure and Style, “Kinds of Elephants.”  Choose 
only one topic with three to seven facts from the information given on page 39.  Limiting the 
topics and facts will prove to be more manageable for the younger student who is learning this 
for the first time.     
 Tips for Advanced Students: For the older student who has completed reference summa-
ries as outlined above, refer to Unit VI “Library Research Reports” on page 37 of IEW’s Teaching 
Writing: Structure and Style.  This unit is similar to Unit IV, except instead of one reference, two 
to three references are used.  One outline is written for each reference.  Once all the facts are 
gathered, the outlines written are fused into one outline used to write the reference summary. 
Begin the assignment as described above, choosing the subject and picking three topics.  Instead 
of using one reference, choose either two or three references.  The references may be chosen from 
the books at home, at the library, or from educational sites on the internet.  Make three copies 
of the “Reference Summary Outline” found on the next page.  Read through the first reference, 
picking out 3-5 (depending on your grade level) interesting or important facts about your topic.  
Write three to four words about each fact.  Choose these words carefully to avoid needing to 
refer back to the source.  After completing the first outline on the first reference, move on to the 
second reference, filling in the lines with the facts gathered from this reference.  After complet-
ing the second reference, move on to the third reference.  Once all three outlines are completed, 
begin fusing the outlines.  Refer to the reference summary fused outline chart included in the 
appendix to help in this process.  Choose 5-7 facts from the three outlines for each topic, ignor-
ing facts that are repeated or that do not fit with the other information.  Once you have gath-
ered all your facts, go back to the line under each paragraph that says, “Clincher.”  Choose three 
words that either repeat or reflect the topic of the paragraph.  If you choose to reflect the topic 
of the paragraph, the words chosen should have similar meaning to the words used for the topic.  
Next week this outline will be used to write the first draft of the reference summary.
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Use with students grades 1-3

The End of the War
 The Civil War came down to a fight between two courageous, honorable generals: Union General 
Ulysses S. Grant and Confederate General Robert E. Lee. Grant consulted with General William T. Sherman, 
and together they devised a plan to take the South. Grant laid siege to Petersburg, a town just a few miles 
south of Richmond, the Confederate capital. His plan was to cut off supply lines to Richmond. Meanwhile, 
Sherman marched his large army across the South from Tennessee to Georgia, burning and destroying farms, 
livestock, railroads, and any other Confederate supplies. When Sherman reached Georgia, he captured At-
lanta, then Savannah for the Union. Lee, stationed in Richmond, sent raiding parties, under the command of 
General Early, into the Shanandoah Valley. They moved North first through Maryland and came within five 
miles of Washington, D.C.; then they headed to Pennsylvania, burning towns as they went. Grant sent Gen-
eral Sheridan’s men to stop General Early. Sheridan defeated Early in Winchester, Virginia. 

 Meanwhile, Grant’s siege of Petersburg had its intended effect. Many of the important southern cities 
were captured, all supplies to the Confederate capital, Richmond, were cut off, and Grant was marching in, 
ready to subdue Appomattox Court House. Lee had no choice; on April 9, 1865, he officially surrendered. Lee 
and Grant met in the front parlor of Wilmer McLean’s house in Appomattox Court House, Virginia. Grant 
wrote the official terms of surrender. He had the right to hang all the Confederate soldiers for treason, but 
instead he mercifully ordered that they surrender their guns and promise not to fight again. Grant supplied 
the men in Lee’s army with food rations and allowed them to keep their horses for spring planting. The war, 
valiantly fought by both sides, settled the question of states’ rights and officially ended the horrible practice of 
slavery for good. 
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Summarizing References/Library Research Reports

Day 1: Write a history summary on “Reconstructing the South” found on page 68.
 Teaching Point: Write a key word outline using the paragraph “Reconstructing 
the South” found on page 68.  Use the “Reminder Signs” in the Writing Tools Box to the 
right to help you remember how to write a key word outline.  Go through each sentence 
in the paragraph choosing only three words to help you remember the meaning of the 
sentence.  When you are finished, read through the words and rewrite the sentences from 
the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write 
down the key words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from 
the key word outline.  
 Tips for Advanced Students: Choose key words from the sentences in both para-
graphs and write them on the “Advanced Key Word Outline” sheet.  Before you begin 
writing the summary, review the “Reminder Signs” in the Writing Tools Box to the right.  
Leave a space between your sentences so you have room to make changes to the words 
in your summary.  If you are typing, set the paragraph to “double space.”  Remember to 
indent the first word of each paragraph.  Also pay attention to punctuation. 

Day 2: Dressing up the summary.  
 Teaching Point: Go through the sentences in your summary looking for places to 
add dress-ups to your summary.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb 
Word List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this 
is easy for you, take the time to add in who/which, because, and www.asia clauses to your 
writing.  Also add in sentence openers.  If you need more time to work on the writing 
skills from the previous lessons, wait until later to add the sentence openers.  Either retell 
or rewrite the summary with the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the “Banned Word List,” “Adverb 
Word List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  Use 
the who/which, because, and www.asia clauses.  Use the sentence openers to make your 
writing even better.  If you have used IEW before, add in the other dress-ups you know. 
Rewrite the summary with the added dress-ups on the “History Summary Sheet.”  Use the 
“Composition Checksheet” included in the appendix to keep track of the dress-ups being 
added to your summaries.  Underline the dress-ups included in your summary and write a 
number in the margin next to the sentence opener used in your paragraphs.  This will help 
you keep track of the improvements made to your summary.

Lesson 16: Reconstructing the South
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Writing Tools Day 3: Write the reference summary.
 Teaching Point: Review the reference summary 
outline completed last week.  Write the reference summary 
from the final outline.  Purpose to use words from the charts 
and sheets in the Writing Tools box, avoiding banned words.  
The dress-ups will be added next week.   
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Use with students grades 1-3

Reconstructing the South
 After the Civil War, many changes had to be made in the South to assure the freedom and rights of former 
slaves. These changes were termed “Reconstruction.” Abraham Lincoln had a big job to do, and he had great plans, 
but he never got to carry them out. One night, while watching a play with his wife, Lincoln was shot and killed 
by John Wilkes Booth, an actor who felt guilty because he did not fight in the war defending the South. Now Vice 
President Johnson would take over as President of the United States. He was not the man for the job. He felt the states 
should be the ones to protect the rights of the black people, and he tried repeatedly to block legislation giving the fed-
eral government the power to do so, using the presidential veto. The problem with Johnson’s theory was the states in 
which the black people lived were not interested in protecting their rights and freedoms. They wanted them as slaves, 
and they were going to do all they could to keep them in that role. 

 Many white people in the North who were eager to help the former slaves enjoy their new freedom went as 
missionaries to the South to provide them with food and clothing, and set up schools to teach them to read and write. 
Congress passed the 13th, 14th, and 15th Amendments, ending slavery, nullifying black codes, giving the federal gov-
ernment power over the states, demanding the states rewrite their constitutions, so they were in line with the US Con-
stitution, and giving black men the right to vote. In 1877 when Rutherford B. Hayes was elected the 19th president 
of the United States, he decided to restore local self-government to the South. He ordered all federal troops to leave 
the South. As a result, the new governments established in the South instituted laws that took away the rights of the 
black people. They set up poll taxes, prohibiting black men from voting; they made it difficult for black men to get an 
education, buy land, or have a fair trial. Many states set up segregation laws that separated the blacks from the whites 
in churches, stores, restaurants, buses, and most other public places. It would be nearly one hundred years before one 
man would take a stand and bring real change to these unfair practices. You will read more about him later. 
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Summarizing References/Very Short Sentence

Day 1: Write a history summary on “Black Leadership in the South” found on page 72.
 Teaching Point: Write a key word outline using the paragraph “Black Leadership in the 
South” found on page 72.  Use the “Reminder Signs” in the Writing Tools Box to the right for 
directions on how to write a key word outline.  Go through each sentence in the paragraph, 
choosing only three words to help you remember the meaning of the sentence.  When you are 
finished, read through the words and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from the key word 
outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools Box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation. 

Day 2: Dressing up the summary with the “Very Short Sentence.”  
 Teaching Point: The last sentence opener you will add to your paragraphs is the “Very 
Short Sentence.”  With all the complex sentences added to your paragraph, a short sentence in-
terspersed every now and then can help with the rhythm of your writing.   A paragraph with five 
sentences that include complicated clauses can end up being difficult to read.  Adding one very 
short sentences among the longer sentences makes reading it more enjoyable.
 Look at the first paragraph on page 72.  Can you spot a very short sentence?  Do you 
see how this sentence adds a break between the other longer sentences with clauses?  Here are 
the sentences: “Wells was a talented journalist who sent well written and researched letters to 
black newspapers across the country. People took notice.  She got herself a job at the Free Press 
in Memphis, Tennessee, and soon became part owner in the business. ”  Notice the very short 
sentence in red.   Go through the sentences in your history summary, finding places where you 
could add very short sentences.  
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for 
you, take the time to add in who/which, because, and www.asia clauses to your writing.  Also 
add in sentence openers.  If you need more time to work on the writing skills from the previous 
lessons, wait until later to add the sentence openers.  Either retell or rewrite the summary with 
the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  Use the who/
which, because, and www.asia clauses.  Use the sentence openers to make your writing even bet-

Lesson 17: Black Leadership in the South
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Writing Tools 
ter.  If you have used IEW before, add in the other dress-ups 
you know. Rewrite the summary with the added dress-ups 
on the “History Summary Sheet.”  Use the “Composition 
Checksheet” included in the appendix to keep track of the 
dress-ups being added to your summaries.  Underline the 
dress-ups included in your summary and write a number in 
the margin next to the sentence opener used in your para-
graphs.  This will help you keep track of the improvements 
made to your summary.

Day 3: Add dress-ups to the reference summary.
 Teaching Point: Review the reference summary com-
pleted last week.  Go through the sentences in your sum-
mary looking for places to add dress-ups.  Then rewrite the 
summary.
 Tips for Beginning Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
If this is easy for you, take the time to add in who/which, 
because, and www.asia clauses to your writing.  Also add in 
sentence openers.  If you need more time to work on the 
writing skills from the previous lessons, wait until later to 
add the sentence openers.  Either retell or rewrite the sum-
mary with the added dress-ups on the “History Summary 
Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
Use the who/which, because, and www.asia clauses.  Use the 
sentence openers to make your writing even better.  If you 
have used IEW before, add in the other dress-ups you know. 
Rewrite the summary with the added dress-ups on the “His-
tory Summary Sheet.”  Use the “Composition Checksheet” 
included in the appendix to keep track of the dress-ups be-
ing added to your summaries.  Underline the dress-ups in-
cluded in your summary and write a number in the margin 
next to the sentence opener used in your paragraphs.  This 
will help you keep track of the improvements made to your 
summary.
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Use with students grades 1-3

Black Leadership in the South
 Even with Jim Crow and the segregation laws, many black leaders began to emerge in the South. Ida B. 
Wells was one of these leaders. She grew up in a family with very industrious parents who did not let segregation 
and discrimination stop them from pursuing their dreams. Even though her parents died when she was sixteen, 
she learned to stand up under the pressures of discrimination and made a difference in her world. Wells was a 
talented journalist who sent well-written and researched letters to black newspapers across the country. People 
took notice. She got herself a job at the Free Press in Memphis, Tennessee, and soon became part owner in the 
business. When she learned of the horrible murders of black citizens, called lynchings, that occurred across the 
South, she began detailing them in her writings. At first people did not want to believe her stories were true, but 
after reviewing her careful research, others took the steps to end the awful practice.

 Booker T. Washington was another leader who was not afraid of hard work. He had a love for learning, 
but he worked hard to get his family out of poverty before he worked his way through college. Since he was one 
of the best students at Hampton Institute, when an opening came up at the new training institute for blacks in 
Tuskegee, Alabama, Washington was heartily recommended for the job. After receiving the job, he worked hard 
and brought the college from a one-building institution to a 40-building college filled with many students and 
teachers. One of the Institutes most famous teachers was George Washington Carver. Carver’s research in agri-
culture helped make the farming industry more productive and profitable. He taught farmers to rotate the crops 
like cotton, that deplete the soil of valuable nutrients, with plants like legumes, that replenish these nutrients 
when grown on the same land, making the land more productive. These two black leaders paved the way for 
other enterprising black people to follow. 
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Question Decoration

Day 1: Read through the information on page 19, “ing sentence openers,” in IEW’s Teaching 
Writing Structure and Style.  Write a key word outline on “Transcontinental Railroad” found on 
page 76. 
 Teaching Point: Write a key word outline using the paragraph “Transcontinental Rail-
road” found on page 76.  Use the “Reminder Signs” in the Writing Tools Box to the right to help 
you remember how to write a key word outline.  Go through each sentence in the paragraph, 
choosing only three words to help you remember the meaning of the sentence.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  

Day 2: Write the history summary from the key word outline.
 Teaching Point: Review the key word outline you wrote on Day 1.  Either orally retell the 
story from the outline or write it out.   
 Tips for Beginning Students: Before you begin writing the summary, review the “Re-
minder Signs” in the Writing Tools Box to the right.  Leave a space between your sentences so 
you have room to make changes to the words in your summary.  Remember to indent the first 
word of each paragraph. Then rewrite the sentences from the key word outline.
Tips for Advanced Students: Before you begin writing the summary, review the “Reminder 
Signs” in the Writing Tools Box to the right.  Leave a space between your sentences so you have 
room to make changes to the words in your summary.  If you are typing, set the paragraph to 
“double space.”  Remember to indent the first word of each paragraph.  Also pay attention to 
punctuation.  Then rewrite the sentences from the key word outline.

Day 3: Dressing up the summary with the “Question Decoration.”  
 Teaching Point: Decorations are literary devices used in writing to either grab the atten-
tion of the reader or to keep his interest.  The first decoration you will learn is the “Question 
Decoration.”  This decoration adds a rhetorical question to the paragraph to grab the attention of 
the reader.  A rhetorical question is a question asked by the writer even though the writer knows 
the answer.  If you add a “Question Decoration” to the first sentence, it can serve to grab the 
attention of the reader, pulling him into your writing.  Using the “Question Decoration” in the 
middle of your writing will keep the reader interested or awaken his interest in what is coming 
next. 
 Look at the first paragraph on page 76.  Can you spot a good place to add a “Question 
Decoration”?  Look for a place that will help grab the attention of the reader or add emphasis 
to an important point you want to make.  Here is an example of a place a question decoration 
could be added: “As a result many of these employees were living in poverty while the business 

Lesson 18: Transcontinental Railroad
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Writing Tools 
owners became wealthier and wealthier.  Worker’s Unions 
were formed all across the nation to serve as a voice for the 
mistreated workers.”  Notice the “Question Decoration” 
in red.  “As a result many of these employees were living in 
poverty while the business owners became wealthier and 
wealthier.  Do you think this was fair?  Worker’s Unions 
were formed all across the nation to serve as a voice for the 
mistreated workers.”  The question draws the reader into the 
story allowing him to think through the ramifications of the 
business owner’s decisions.  
 Go through the sentences in your history summary, 
looking for places to add a “Question Decoration.”  
 Tips for Beginning Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
If this is easy for you, take the time to add in who/which, 
because, and www.asia clauses to your writing.  Also add in 
sentence openers and decorations.  If you need more time 
to work on the writing skills from the previous lessons, wait 
until later to add decorations.  Either retell or rewrite the 
summary with the added dress-ups on the “History Sum-
mary Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
Add in the who/which, because, and www.asia clauses.  Use 
the sentence openers and decorations to make your writing 
even better.  If you have used IEW before, add in the other 
dress-ups you know. Rewrite the summary with the added 
dress-ups on the “History Summary Sheet.”  Use the “Com-
position Checksheet” included in the appendix to keep track 
of the dress-ups being added to your summaries.  Underline 
the dress-ups included in your summary and write a number 
in the margin next to the sentence opener used in your para-
graphs.  This will help you keep track of the improvements 
made to your summary.
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Use with students grades 1-3

Transcontinental Railroad
 Before the Civil War, on July 1, 1862, Abraham Lincoln signed the Pacific Railroad Act. On that day engi-
neers started building a railroad that would stretch from the Atlantic Ocean to the Pacific. It took seven years of hard, 
back breaking labor for two railroad companies, one starting in the west, and one starting in east, to meet in Promon-
tory Point, Utah. When it was finished, the railroad tracks stretched from Sacramento, California to Omaha, Nebras-
ka, where riders could take their choice of railroad lines back to cities in the east. The same journey that would have 
taken months or sometimes years could be made in eight or ten days. With the increased safety in travel, many more 
people began to move west. Soon prosperous cities were growing in the west along the railway lines. The Transconti-
nental Railroad brought unity to the nation previously separated by miles of vast wilderness.

 The Transcontinental Railroad encouraged a huge increase in trade between the western and eastern states, 
which also encouraged the growth of industry. Before the Civil War, much of the clothes worn and products used 
were made on the family farm or by small family-owned businesses. During the Civil War, when the soldier’s uni-
forms, guns, ammunition, and other supplies needed to be produced quickly and in mass quantities, factories became 
more prevalent. After the Civil War, people liked the idea of factory-produced products, which were much cheaper 
and therefore more affordable. Now the middle class could afford many of the luxuries that once only the rich could 
afford. Clothes and other goods for the common people were not the only products being produced by factories. 
Soon, business tycoons like Andrew Carnegie and John Rockefeller were setting up huge corporations which became 
the largest steel and oil producers in the country. These factory, mill, and corporation owners were more interested in 
accumulating wealth than in the well-being of their employees. As a result, many of these employees were living in 
poverty while the business owners became wealthier and wealthier. Worker’s Unions were formed all across the nation 
to serve as a voice for the mistreated workers. 
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Writing with Pictures

Day 1: Read through the information on pages 47-52, “Writing From Pictures” in IEW’s Teach-
ing Writing Structure and Style.  Write a key word outline on “Cowboys and the West” found on 
page 82. 
 Teaching Point: Write a key word outline using the paragraph “Cowboys and the West” 
found on page 82.  Use the “Reminder Signs” in the Writing Tools Box to the right to help you 
remember how to write a key word outline.  Go through each sentence in the paragraph, choos-
ing only three words to help you remember the meaning of the sentence.  When you are fin-
ished, read through the words and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from the key word 
outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools Box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to good punctuation. 

Day 2: Dressing up the summary.  
 Teaching Point: Go through the sentences looking for places to add dress-ups to your 
summary.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for 
you, take the time to add in who/which, because, and www.asia clauses to your writing.  Also 
add in sentence openers and decorations.  If you need more time to work on the writing skills 
from the previous lessons, wait until later to add decorations.  Either retell or rewrite the sum-
mary with the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  Add in the who/
which, because, and www.asia clauses.  Use the sentence openers and decorations to make your 
writing even better.  If you have used IEW before, add in the other dress-ups you know. Rewrite 
the summary with the added dress-ups on the “History Summary Sheet.”  Use the “Composition 
Checksheet” included in the appendix to keep track of the dress-ups being added to your sum-
maries.  Underline the dress-ups included in your summary and write a number in the margin 
next to the sentence opener used in your paragraphs.  This will help you keep track of the im-
provements made to your summary.

Lesson 19: Cowboys and the West
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Writing Tools 
Day 3: Learn to write with pictures.  
 Teaching Point: Writing From Pictures is a great way 
to become comfortable with creative writing.   Using pic-
tures and guided questions to spark your imagination will 
help you write a creative story that will be interesting and 
fun to read.
 Look at the “Stories from Pictures Outline” on page 
81.  Notice the term “Central Fact” printed on the first line 
next to the Roman numeral.  The central fact is similar to 
the topic sentence of the paragraph.  It is called the central 
fact because it tells about what is seen in the picture.  Turn 
to page 48 “The Chick Model for Unit V” of IEW’s Teach-
ing Writing: Structure and Style.  Look at the first picture.  
Choose three words that describe the picture and write them 
down on the line next to the “Central Fact.”  On the next 
four lines write words that answer the questions on the side 
of the outline.  What was happening before the bird starting 
pecking on the hose?  Was he looking for a worm?  Did he 
wake up hungry?  Were a group of kids playing a trick on 
him?  Write down three words per line answering the ques-
tions of the story.  The words written will describe what was 
happening before the bird found the hose laying in the yard.  
Lastly, write three words that reflect the “central fact” words 
you wrote earlier.  Therefore, tell the reader what is happen-
ing; then tell them what happened before the picture, then 
bring them back to the present time reminding your reader 
what is happening right now.
 Then move on to the next two pictures.  Do the 
same thing: Write the central fact; fill in the details by ask-
ing questions about the picture; then reflect the central fact 
in the clincher.  As you write your outline choose words 
from your charts, sheets, and helps, avoiding words on the 
banned word list.  Finally, write the story from the “Stories 
with Pictures Outline.” 
 As the child becomes more comfortable using this 
model for writing with pictures, review the information on 
page 49 on the past perfect and past participle verbs.  En-
courage the student to write about what is happening in the 
present and then “flash back” to what happened before the 
picture.  The last statement should then bring the reader 
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back to what is happening now.   The example on page 50 does a great job beginning with the 
present tense, then moving to the past perfect tense, and finally returning to the present tense.
 Tips for Beginning Students: This can be a fun and easy exercise.  For younger kids start 
with one picture and one paragraph.  For older beginners do either two or three pictures, moving 
toward three pictures.  Write the story from the outline.  The dress-ups will be added next week.
 Tips for Advanced Students: For older kids who have done this before, encourage them 
to write three paragraphs from one picture.  Since you are studying Modern History this year, 
consider using political cartoons printed in newspapers during the Civil War era or a picture of 
cowboys resting along their way.  Look at the examples below. Write the story from the outline.  
The dress-ups will be added next week.
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Use with students grades 1-3

Cowboys and the West
 Out west, much of the state of Texas was swarming with cattle. There were so many heads of cattle 
that some people were killing the animals for their hides and throwing away the meat. An enterprising 
young man named Jesse Chrisholm decided that instead of wasting all that precious meat, he would drive 
the cattle up north to Kansas and sell them to a cattle dealer named Joe McCoy for a good, high price. 
McCoy bought the cattle, put them on the train in cattle cars, and sent them to Chicago where he sold 
them for even more money. When Chrisholm found his cattle drives to be a lucrative business, he mapped 
the trail and hired cowboys to drive the cattle for him. Chrisholm earned forty dollars a head for the cattle, 
while the cowboys only earned ninety dollars each for the two to three month journey north. They did not 
mind. They loved the rough road and the adventure of each cattle drive.

 Being a cowboy was serious business. It was imperative that they were good at what they did, or 
they could lose their lives. Knowing the trail, their cattle, and how to avoid danger were among the skills 
the cowboy had to possess. If a cow got spooked by a rattle snake or a clap of thunder, its reaction to danger 
could start the whole herd stampeding. If a cowboy was standing in the stampeding herd’s path, he would 
get trampled. These dangers were not enough to keep the cowboys from signing up for the job. They were 
looking for adventure, challenge, and the beauty of the open plains. The farmers near Chrisholm’s trail 
often found their crops trampled by herds that veered slightly off the trail. In response, the farmers put up 
barbed wire around their farms. The barbed wire along with the increase in railway lines to the west put an 
end to the cattle drives by 1890. 
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Writing with Pictures and Conversation and Quotation Decoration

Day 1: Read through the information on page 22, “Conversation/Quotation” decoration in 
IEW’s Teaching Writing Structure and Style.  Write a key word outline on “The Last of the Indian 
Lands” found on page 86.
 Teaching Point: Write a key word outline using the paragraph “The Last of the Indian 
Lands” found on page 86.  Use the “Reminder Signs” in the Writing Tools Box to the right to 
help you remember how to write a key word outline.  Go through each sentence in the para-
graph choosing only three words to help you remember the meaning of the sentence.  When you 
are finished, read through the words and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from the key word 
outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools Box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation. 

Day 2: Dressing up the summary with the “Conversation/Quotation” decoration.  
 Teaching Point: Another decoration added to writing that draws the attention of the 
reader is the “Conversation/Quotation” decoration.  With this decoration the writer uses quota-
tion marks to draw the reader’s attention to a particular point, add dialogue, or quote a passage 
from another source.  If the writer wants to add emphasis to an idea, a quotation can be added.  
For example, “Frustrated with Parliament’s taxes, colonists’ leaders where often heard shouting, 
‘Taxation without representation is tyranny!’”  Adding dialogue to a story is a little different.  In 
this case, while telling a story, the writer adds the words of the characters as they interact with 
each other in a story.  Rather than stating what the person was thinking, saying, and feeling, you 
let the character tell you.  For example, rather than stating that a boy in your story was so hot he 
thought he could go no further, and his mother gently encouraged him to go a little further, you 
could write:

 “I am so hot,” complained the boy, “I can’t go on!”

His mother, feeling hot herself, gently encouraged him,

  “It’s only a little further, you can make it.”

 Writing with quoted remarks draws the reader into the story, making him feel like he is 

Lesson 20: The Last of the Indian Lands
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right beside the characters, listening to them talk.
 Another effective means of grabbing the reader’s 
attention is directly quoting the words of another writer.  
When adding a direct quote to your writing, make sure to 
include a reference to give credit to the author of the words.  
Begin adding any of the three different quotation decora-
tions to your writing.   
 Tips for Beginning Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
If this is easy for you, take the time to add in who/which, 
because, and www.asia clauses to your writing.  Also add in 
sentence openers and decorations.  If you need more time 
to work on the writing skills from the previous lessons, wait 
until later to add decorations.  Either retell or rewrite the 
summary with the added dress-ups on the “History Sum-
mary Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
Add in the who/which, because, and www.asia clauses.  Use 
the sentence openers and decorations to make your writing 
even better.  If you have used IEW before, add in the other 
dress-ups you know. Rewrite the summary with the added 
dress-ups on the “History Summary Sheet.”  Use the “Com-
position Checksheet” included in the appendix to keep track 
of the dress-ups being added to your summaries.  Underline 
the dress-ups included in your summary and write a number 
in the margin next to the sentence opener used in your para-
graphs.  This will help you keep track of the improvements 
made to your summary.

Day 3: Dressing up your story with pictures.
Teaching Point: Review the story you wrote last week.  Find 
places in the story to add dress-ups.  Use the sheets, charts, 
and composition checksheet found in the Writing Tools box 
and in the appendix.
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Use with students grades 1-3

The Last of the Indian Lands
 As more settlers moved west, Native Americans got squeezed off their land. It is hard to figure why the 
American Indians and the American settlers could not live together peacefully until you understand the clash of 
cultures. The Native American Indians were for the most part, a nomadic, hunting people. They needed vast open 
spaces where they could hunt buffalo. The Indians needed the buffalo’s meat for food and their skins for clothing 
and shelter. The American settlers who wanted to live the life of a farmer needed land they could cultivate, free of 
roaming animals who would destroy their crops. When the settlers began to kill the buffalo and cultivate the land, 
they took away the Native American’s most precious resource. Soon fights broke out between the settlers and the Na-
tive Americans. Misunderstanding and cruel acts on both sides of the fight led to the Indian wars in the west which 
lasted from 1865 to 1890.

 One of the famous battles in the Indian wars was the Battle of Little Big Horn, fought in June 1876. The 
Sioux Indians were living on an Indian Reservation in the Black Hills of Dakota. Gold had been found on their land, 
and miners forced their way onto the Sioux Indian Reservation. Fights began to break out between the Sioux and the 
miners, so the government tried to make a treaty with the Sioux, asking them to move elsewhere. Their chief, Sitting 
Bull, refused to leave and prepared to fight. General George A. Custer was sent in to subdue them with a force of six 
hundred men. Sitting Bull’s men, several thousand strong, surrounded Custer and his men, who fought bravely until 
they were all killed. This battle has been called “Custer’s Last Stand.” Greed for gold and land, prejudices against 
the Indians and their way of life, and poor choices led to the unfair treatment of the Native Americans. The Native 
Americans were not without fault. They brutally slaughtered innocent men, women, and children for revenge. If the 
two cultures had taken time to understand each other and dealt with each other more fairly, the outcomes of the 
battles could have been very different. 
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Summarizing References/Library Research Report

Day 1: Write a history summary on “The Spanish-American War” found on page 90. 
 Teaching Point: Write a key word outline using the paragraph “The Spanish-American 
War” found on page 90.  Use the “Reminder Signs” in the Writing Tools Box to the right for 
directions on how to write a key word outline.  Go through each sentence in the paragraph 
choosing only three words to help you remember the meaning of the sentence.  When you are 
finished, read through the words and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from the key word 
outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation. 

Day 2: Dressing up the summary.  
 Teaching Point: Go through the sentences in your summary looking for places to add 
dress-ups.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for 
you, take the time to add in who/which, because, and www.asia clauses to your writing.  Also 
add in sentence openers and decorations.  If you need more time to work on the writing skills 
from the previous lessons, wait until later to add decorations.  Either retell or rewrite the sum-
mary with the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  Add in the who/
which, because, and www.asia clauses.  Use the sentence openers and decorations to make your 
writing even better.  If you have used IEW before, add in the other dress-ups you know. Rewrite 
the summary with the added dress-ups on the “History Summary Sheet.”  Use the “Composition 
Checksheet” included in the appendix to keep track of the dress-ups being added to your sum-
maries.  Underline the dress-ups included in your summary and write a number in the margin 
next to the sentence opener used in your paragraphs.  This will help you keep track of the im-
provements made to your summary.

Day 3: Write a reference summary outline.
 Teaching Point: Review the information taught in lesson 15 on writing reference summa-
ries or library research reports.  If you need extra guidance, review the information on pages 37-

Lesson 21: The Spanish-American War
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42, Unit IV “Summarizing References” or Unit VI “Library 
Research Reports,” of IEW’s Teaching Writing Structure and 
Style.  
 Since the topic of study this week is the Spanish-
American War, use this as the subject of the reference sum-
mary or research paper.  Scan through the history read-
ings from this week, brainstorming about potential topics.  
Choose three topics and begin choosing facts to fit on the 
“Reference Summary Outline” included in the appendix.  At 
the end of every topic choose three words that either repeat 
or reflect the topic of the paragraph.
 Tips for Beginning Students: For the younger stu-
dent, choose only one topic with three to seven facts from 
a book on or below the child’s reading level.  Limiting the 
topics and facts will prove to be more manageable for the 
younger student.  When you are finished with each topic, 
choose three words that either repeat or reflect the topic of 
the paragraph.  Next week this outline will be used to write 
the first draft of the reference summary.
 Tips for Advanced Students: For the older student 
who has completed reference summaries as outlined above, 
refer to Unit VI “Library Research Reports” on page 37 of 
IEW’s Teaching Writing: Structure and Style.  This unit is 
similar to Unit IV, except instead of one reference, two to 
three references are used.  One outline is written for each 
reference.  When you are finished with each topic, choose 
three words that either repeat or reflect the topic of the 
paragraph.  Once all three outlines are written, fuse them 
together into one outline.  Next week this outline will be 
used to write the first draft of the reference summary.
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Use with students grades 1-3

The Spanish-American War
 The Spanish-American War started over the struggle between the people of Cuba and those of 
Spain. Spain had controlled Cuba since shortly after Christopher Columbus discovered it in 1492. In the 
late 1800’s, after Spain had lost possession of its land in South America, Spain’s leaders wanted to make 
sure it was gaining revenue from the land it still held in the Americas: Cuba and Puerto Rico. The Cubans, 
hearing of revolution all around them, decided they wanted to revolt and form their own republic as well. 
With the combination of the exaggerated stories made up by the American newspapers, who wanted to sen-
sationalize the news to get more readers, and the blowing up of the Maine in the Caribbean sea, American’s 
began crying for war. McKinley, the U.S. President, did not want to head into war blithely. After much 
pressure, he sent a cavalry troop into Cuba. The “Rough Riders,” or so the cavalry troop was called, fought 
their way up Kettle Hill and San Juan Hill, taking control of Cuba. 

 Cuba agreed, in a treaty with the United States, to surrender Cuba, Puerto Rico, the Philippines 
and Guam over to the US. Cuba was given its freedom, and Puerto Rico was taken as a US Territory. The 
people of the Philippines wanted complete independence, but the United States was not willing to give up 
control of these islands, so they refused. Emilio Auginaldo, the Philippines’ elected president, declared war 
on the United States. The Filipino forces were not strong enough to resist the power of the US Military, 
and as a result, Auginaldo surrendered, agreeing to step down as president. The United States agreed to al-
low the Filipino people to elect their leaders, with the condition that the US Congress would select addi-
tional men to rule as well. 
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Reference Summary/Library Research Report

Day 1: Write a history summary on “Theodore Roosevelt” found on page 94.
 Teaching Point: Write a key word outline using the paragraph “Theodore Roos-
evelt” found on page 94.  Use the “Reminder Signs” in the Writing Tools Box to the 
right for directions on how to write a key word outline.  Go through each sentence in the 
paragraph choosing only three words to help you remember the meaning of the sentence.  
When you are finished read through the words, and rewrite the sentences from the key 
word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write 
down the key words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from 
the key word outline.  
 Tips for Advanced Students: Choose key words from the sentences in both para-
graphs and write them on the “Advanced Key Word Outline” sheet.  Before you begin 
writing the summary, review the “Reminder Signs” in the Writing Tools box to the right.  
Leave a space between your sentences so you have room to make changes to the words 
in your summary.  If you are typing, set the paragraph to “double space”.  Remember to 
indent the first word of each paragraph.  Also pay attention to punctuation. 

Day 2: Dressing up the summary.  
 Teaching Point: Go through the sentences in your summary looking for places to 
add dress-ups to your summary.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb 
Word List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this 
is easy for you, take the time to add in who/which, because, and www.asia clauses to your 
writing.  Also add in sentence openers and decorations.  If you need more time to work 
on the writing skills from the previous lessons, wait until later to add decorations.  Either 
retell or rewrite the summary with the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the “Banned Word List,” “Adverb 
Word List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  Add 
in the who/which, because, and www.asia clauses.  Use the sentence openers and decora-
tions to make your writing even better.  If you have used IEW before, add in the other 
dress-ups you know. Rewrite the summary with the added dress-ups on the “History Sum-
mary Sheet.”  Use the “Composition Checksheet” included in the appendix to keep track 
of the dress-ups being added to your summaries.  Underline the dress-ups included in 
your summary and write a number in the margin next to the sentence opener used in your 
paragraphs.  This will help you keep track of the improvements made to your summary.

Week 22: Theodore Roosevelt
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Writing Tools Day 3: Write a reference summary from the outline.
 Teaching Point: Review the reference summary 
outline completed last week.  Write the reference summary 
from the final outline.  Purpose to use words from the charts 
and sheets in the Writing Tools box, avoiding banned words.  
The dress-ups will be added next week.  
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Use with students grades 1-3

Theodore Roosevelt
 Theodore Roosevelt, born right before the Civil War began, grew up in a very wealthy Dutch family in New 
York City. He did not go to traditional school, but was taught at home by some of the best tutors around. While 
growing up, Roosevelt loved reading books and developed a keen interest in animals. Indulging his love of nature, 
Roosevelt’s parents let him set up a nature history museum in their house. He had over 250 different varieties of birds, 
insects, and other animals on display for people to see. Although he was very smart, he struggled during his early years 
with asthma, which made him very sickly. As he grew older his father encouraged him to build his body to match 
his mind. Always being up for a challenge, Teddy decided to lift weights and exercise regularly. Soon he overcame his 
illness and developed into a strong, healthy man. He went to Harvard, and after graduating, he started a career in 
politics. Then tragedy struck. On the same day, his wife died giving birth to their first child, and his mother died of 
typhoid fever. Roosevelt had to get away and clear his head. He decided to explore the open western territory. Dressed 
to the hilt in cowboy duds, he and his guide went into the Dakota territory blazing trails and hunting buffalo. It was 
one of the most treacherous and harrowing experiences of his life, but he loved it.

 When Roosevelt came back from the west he got right back into politics. After winning a huge victory in 
the Spanish-American war, the people of New York voted him in as their governor. Not long afterward, McKinley 
chose Roosevelt as his vice presidential running mate. In 1901, while attending the World’s Fair, McKinley was shot, 
making Theodore Roosevelt president at the age of 42. Teddy loved being president and the people loved him too. He 
brought his strong mind, energy, and hard working nature to the presidency. He passed food and drug laws and laws 
to control big businesses. He set up conservation acts to protect many beautiful open lands across the nation. He built 
the Panama Canal, and he helped settle a war between Japan and Russia. He was great man who overcame some bitter 
obstacles to go on to contribute much to his country. 
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Reference Summary/Library Research Report/Three Short Sentences

Day 1: Write a history summary on “Immigrants to America” found on page 98.
 Teaching Point: Write a key word outline using the paragraph “Immigrants to America” 
found on page 98.  Use the “Reminder Signs” in the Writing Tools box to the right for directions on 
how to write a key word outline.  Go through each sentence in the paragraph choosing only three 
words to help you remember the meaning of the sentence.  When you are finished read through the 
words, and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down the 
key words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from the key word outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs and 
write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the summary, 
review the “Reminder Signs” in the Writing Tools Box to the right.  Leave a space between your sen-
tences so you have room to make changes to the words in your summary.  If you are typing, set the 
paragraph to “double space.”  Remember to indent the first word of each paragraph.  Also pay atten-
tion to good punctuation. 

Day 2: Dressing up the summary with “Three Short Sentences.”  
 Teaching Point: Another decoration to add to your writing is the “Three Short Sentences” 
decoration.  Using this decoration can add emphasis, helping you to make a powerful statement.  
One example is Caesar’s famous three short sentences describing his reign in the growing Roman 
Empire: “I came. I saw. I conquered.”  This statement succinctly and powerfully describes what 
Caesar was able to accomplish.  Notice he used two words in each of the sentences.  This is the 2:2:2 
sentence pattern.  Other patterns can be used and have as much impact.  Look at the examples on 
page 22 of IEW’s Teaching Writing: Structure and Style.  Be careful of one potential pitfall: choppy 
sentences.  Make sure the words you use flow well together, conveying an important message.  See 
if you can find a place in the paragraph on page 98 where you can add three short sentences.  An 
example might be: “They came seeking political and religious freedom.  They came looking for work 
because in many of the European countries the economy was failing.  They came to start a new life, 
a life of freedom with a dream of becoming whoever they wanted to be.”  These sentences tell an im-
portant part of the narrative and could be emphasized by using the three short sentences decoration.  
It could be changed as follows: “They came seeking freedom.  They came looking for work.  They 
came pursuing a fresh start.”  The pattern for these sentences is 4:5:6.  
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word List,” 
“Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for you, take 
the time to add in who/which, because, and www.asia clauses to your writing.  Also add in sentence 
openers and decorations.  If you need more time to work on the writing skills from the previous les-
sons, wait until later to add decorations.  Either retell or rewrite the summary with the added dress-
ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the “Banned Word List,” “Adverb Word List,” 
“Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  Add in the who/which, 

Lesson 23: Immigrants to America
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because, and www.asia clauses.  Use the sentence openers and 
decorations to make your writing even better.  If you have 
used IEW before, add in the other dress-ups you know. Re-
write the summary with the added dress-ups on the “History 
Summary Sheet.”  Use the “Composition Checksheet” includ-
ed in the appendix to keep track of the dress-ups being added 
to your summaries.  Underline the dress-ups included in your 
summary and write a number in the margin next to the sen-
tence opener used in your paragraphs.  This will help you keep 
track of the improvements made to your summary.
Day 3: Add dress-ups to the reference summary.
 Teaching Point: Review the reference summary com-
pleted last week.  Go through the sentences in your summary 
looking for places to add dress-ups. Then rewrite the summary
 Tips for Beginning Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjectives” 
and “Strong Verbs” charts while adding dress-ups.  If this is 
easy for you, take the time to add in who/which, because, and 
www.asia clauses to your writing.  Also add in sentence open-
ers.  If you need more time to work on the writing skills from 
the previous lessons, wait until later to add the sentence open-
ers.  Either retell or rewrite the summary with the added dress-
ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjectives” 
and “Strong Verbs” charts while adding dress-ups.  Use the 
who/which, because, and www.asia clauses.  Use the sentence 
openers to make your writing even better.  If you have used 
IEW before, add in the other dress-ups you know. Rewrite the 
summary with the added dress-ups on the “History Summary 
Sheet.”  Use the “Composition Checksheet” included in the 
appendix to keep track of the dress-ups being added to your 
summaries.  Underline the dress-ups included in your sum-
mary and write a number in the margin next to the sentence 
opener used in your paragraphs.  This will help you keep track 
of the improvements made to your summary.
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Immigrants to America
 Right around the turn of the century (the 20th century), many immigrants from all over the world 
began to pour into the United States. The main bulk of the immigrants were German and Irish, but people 
from Russia, Italy, Poland, Denmark, Sweden, Hungary, China, and Japan came as well. They came seeking 
political and religious freedom. They came looking for work, because in many of the European countries, 
the economy was failing. They came to start a new life, a life of freedom with a dream of becoming whoever 
they wanted to be. When these poor, uneducated immigrants made it to the United States, they lived in 
poor, overcrowded cities where they worked for low wages. Still the money they made in America was more 
than they could make in their home country, and they had a dream of working hard and making a name 
for themselves, which many of them did. Over a 50-year period, nearly 26 million immigrants made the 
long journey across the sea to the land where freedom reigns. 

 Not everyone was happy with the large influx of people coming to the United States. Cities became 
overcrowded; Programs were developed to help these people fit into the American way of life. Tax money 
was spent on classes geared toward immigrant children who needed to learn to speak the English language. 
Tax money was used for a larger police force, necessary in the overcrowded cities. Many of the jobs were be-
ing taken by the immigrants who were willing to work for lower wages. People began to think it was unfair 
that their hard-earned money should be spent on helping people from other countries. They had forgotten 
that their grandparents, great-grandparents, or ancestors had come to America in much the same way, and 
America had taken care of them. 
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Day 1: Write a history summary on “Inventors at the Turn of the Century” found on page 102. 
 Teaching Point: Write a key word outline using the paragraph “Inventors at the Turn of 
the Century” found on page 102.  Use the “Reminder Signs” in the Writing Tools Box to the 
right for directions on how to write a key word outline.  Go through each sentence in the para-
graph choosing only three words to help you remember the meaning of the sentence.  When you 
are finished read through the words, and rewrite the sentences from the key word outline.  Add 
the dress-ups you have learned to your summary.  Then rewrite the summary with the added 
dress-ups on the “History Summary Sheet.” 
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  This week try to rewrite the sentences 
from the key word outline.  Add the dress-ups you have learned to your summary and write the 
summary or have someone write it for you on the “History Summary Sheet.” 
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs, 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation. Then rewrite the sentences from the key word outline.  Add 
the dress-ups to your summary and rewrite it on the “History Summary Sheet.”

Day 2: Summarizing narrative stories.  
 Teaching Point: Review the information on summarizing narrative stories in lesson 8.  
Choose a story to summarize.  The Modern History schedule suggested you finish the book Jour-
ney to America last week.  Write a narrative story summary on this book or a simpler story like an 
Aesop’s Fable.   Remember you are not writing a key word outline on every sentence in the story, 
rather you are answering questions on the story as a whole.  Use the “Story Sequence Outline,” 
referring to the questions on the side to help you find the setting, the plot, and the climax of the 
story.  
 After answering the questions, look for the moral of the story.  Then write the clincher or 
final sentence that sums up the story.  The title to good writing will often reflect the clincher of 
the story.  See if you can come up with a catchy clincher and title for your summary.
 
 Tips for Beginning Students: Use an Aesop’s Fable or a short story you have recently 
read.  Go slowly, taking time to review the steps to complete this lesson.  Do not criticize your 
child’s word choices.  Let him discover by trial and error which words will help him remember 
the gist of the story.  
 Tips for Advanced Students: If your child has done narrative story summaries before, 
encourage him to use the story mentioned above.  You may have to review the concepts first, but 
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then encourage him to write the story sequence outline.  

Day 3: Writing out the narrative story summary.
 Teaching Point: Review the narrative story summary 
outline written on Day 2.  Look at the verbs you chose on 
your outline and see if any are on the “Banned Word List.”  
If they are, write a list of possible alternatives.  For example, 
if you wrote the word saw, you may want to write, “eyed,” 
“spied,” or “spotted” as possible alternatives.  Look again at 
the verbs chosen on your outline.  Think of any “ly” words 
you could use with these verbs.  For example with the verb 
“eyed” you could use the words “hungrily” or “greedily.”   
Then look at the nouns written on your outline.  Think of 
quality adjectives that could accompany those nouns.  Write 
them down so when you get ready to write your summary 
you will have a great list of words to choose from.  Write the 
summary on a scrap piece of paper.  You will be including 
additional dress-ups next week.
 Tips for Beginning Students: In the beginning use 
Aesop’s Fables like “The Fox and the Crow.”  When your 
child becomes more proficient in summarizing stories, use 
short stories written on their reading level.  Initially the 
young child should tell the story summary orally, but even-
tually get to the place where he is writing out the summary.  
Next week you will add the dress-ups you have learned to 
the story.
 Tips for Advanced Students: Use this lesson to help 
the student learn to think about dress-ups while writing the 
narrative summary outline.
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Inventors at the Turn of the Century
 By the end of the 19th century, many creative, ingenious, inventive souls began putting their heads to 
work, creating a variety of inventions that would revolutionize our society. At first only the rich could afford these 
timesaving devices, but then inventors like Thomas Alva Edison and Henry Ford decided to find a way to produce 
affordable versions of these inventions, making them available to the common folk. Edison did not invent the light 
bulb, but he did creatively design a light bulb that would use inexpensive materials and would burn for long periods 
of time. With the birth of an inexpensive, efficient light bulb, Edison opened up the possibility for a variety of other 
new inventions. Soon light sockets that would hold the light bulb were needed; lamps that contained light sockets 
were necessary; then light switches and wires to carry electricity to homes all across the city became a necessity. 
Finally, after much working and planning, he persuaded city leaders to approve a plan to lay wires along the streets 
of New York City. They agreed. By September 4, 1882, Edison flipped a switch and lit up the city.

 Henry Ford was another man who had the common people in mind. His goal was to create a horseless 
carriage (car) that would be affordable to everyone, not just the rich. Most people thought he was crazy, but after 
many years of planning and thinking he did it. Using the ideas of Eli Whitney, who used standardized parts (uni-
form parts that fit each car that was manufactured), and his own idea of an assembly line, where individual workers 
were hired for one particular portion of the car construction, Ford created a cheaper way of manufacturing a car. 
He revolutionized transportation in the United States. Two brothers’ ingenuity and hard work took a different path 
to revolutionize transportation in America. After many years of hard work, trial and error, and clear thinking, they 
invented a device that would fly them through the air. By inventing the airplane, they solved the problems that 
many inventors across the centuries had puzzled with. The assembly line and the invention of products that would 
service the middle class changed our society from a rich-verses-poor society to a society where even the working-
class people could afford luxuries. 
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Day 1: Write a history summary on “World War I” found on page 106. 
 Teaching Point: Write a key word outline using the paragraph “World War I” found on 
page 106.  Use the “Reminder Signs” in the Writing Tools Box to the right to help you remem-
ber how to write a key word outline.  Go through each sentence in the paragraph choosing only 
three words to help you remember the meaning of the sentence.  When you are finished, read 
through the words and rewrite the sentences from the key word outline.  Add the dress-ups you 
have learned to your summary.  Then rewrite the summary with the added dress-ups on the 
“History Summary Sheet.” 
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  This week try to rewrite the sentences 
from the key word outline.  Add the dress-ups you have learned to your summary and write the 
summary or have someone write it for you on the “History Summary Sheet.” 
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation. Then rewrite the sentences from the key word outline.  Add 
the dress-ups to your summary and rewrite it on the “History Summary Sheet.”

Day 2: Dressing up the summary with the “Dramatic Opening and Closing.”  
 Teaching Point: Another way to improve the variety of the sentences in your paragraphs 
is to add the “Dramatic Opening and Closing” decoration.   With this decoration, you will be 
adding a very short sentence to the beginning of the paragraph and a very short sentence to the 
end of the paragraph.  Since, in most cases, the very short sentence is too short to include the 
topic of the paragraph, the topic sentence will follow the very short sentence.  Look at the para-
graph on page 106.  The paragraph opens with this sentence: “Unrest existed among the nations 
of Europe, because of their struggle for power and territory.”  If a dramatic opening were used, 
the sentence following sentence could be added, “Conflict was brewing in Europe.  Dictators 
and emperors were hungry for power and territory.”  This descriptive powerful statement will 
work to grab the attention of your reader, drawing them into your paragraph.  The last sentence 
of the paragraph said: “It was at this point that America entered the war.” It could be changed 
to: “America entered the power struggle” Both the opening and the closing sentences contain five 
words.  The opening statement draws the reader into the paragraph, and the closing statement 
serves as a reminder of what the paragraph was about. When your summary is complete, look for 
a way to add a dramatic opening and closing to at least one of the paragraphs.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives,” and “Strong Verb” charts while adding dress-ups.  If this is easy for 
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you, take the time to add in who/which, because, and www.
asia clauses to your writing.  Also add in sentence openers 
and decorations.  If you need more time to work on the 
writing skills from the previous lessons, wait until later to 
add decorations.  Either retell or rewrite the summary with 
the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
Add in the who/which, because, and www.asia clauses.  Use 
the sentence openers and decorations to make your writing 
even better.  If you have used IEW before, add in the other 
dress-ups you know. Rewrite the summary with the added 
dress-ups on the “History Summary Sheet.”  Use the “Com-
position Checksheet” included in the appendix to keep track 
of the dress-ups being added to your summaries.  Underline 
the dress-ups included in your summary and write a number 
in the margin next to the sentence opener used in your para-
graphs.  This will help you keep track of the improvements 
made to your summary.

Day 3: Finish the Narrative Story Summary.
 Teaching Point: Review the narrative story summary 
you wrote last week.  Use the “Composition Checksheet” 
included in the appendix to help you remember the dress-
ups you have studied so far.  Mark your paper as described 
above to help you keep track of the improvements you make 
to your summary.
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World War I
 Unrest existed among the nations of Europe because of their struggle for power and territory. When 
the Austro-Hungarian Empire took the country of Bulgaria, which was populated by a large group of Serbians, 
a small group of Serbian teenagers, trained to assassinate, decided to retaliate by assassinating Franz Ferdinand, 
the Archduke of Austria; the Austrians then declared war on Serbia. Germany took Austria’s side, and Russia 
took Serbia’s side. Germany declared war on Russia and France and began advancing troops through Europe 
on its way to attack France. Great Britain became concerned that Germany would take over all of Europe and 
decided to declare war on Germany. Germany responded by attacking British ships, killing civilians as well as 
military personnel. America was angered because of the Americans, who were killed while traveling on those 
ships. At first America refused to enter the war, but when a telegram from Germany to the German Ambassa-
dor in Mexico was discovered, America changed its mind. The telegram told the German ambassador to make 
a deal with Mexico to fight America, and in exchange, they would receive the states of Texas, New Mexico, 
Utah, Nevada, Arizona, and California. It was at this point that America entered the war.

 World War I was the first modern war. American factories converted from making civilian goods to 
making war supplies, which enabled America to enter the war more quickly than anyone expected. The war 
was fought with airplanes, machine guns, grenades, tanks, long-range artillery, submarines armed with torpe-
does, and poison gas. These deadly weapons caused massive casualties. Both sides fought in the trenches, which 
were long narrow ditches dug by the soldiers as protection from enemy fire. Often, these trenches were muddy 
and became the breading ground for rats and diseases, which often afflicted and killed the soldiers. This hor-
rific, bloody, devastating war which resulted in the death of nine million men finally ended in 1918. 
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Simile/Metaphor Decoration

Day 1: Write a history summary on “Women’s Suffrage and the 19th Amendment” found on 
page 110. 
 Teaching Point: Write a key word outline using the paragraph “Women’s Suffrage and 
the 19th Amendment” found on page 110.  Use the “Reminder Signs” in the Writing Tools Box 
to the right for directions on how to write a key word outline.  Go through each sentence in the 
paragraph choosing only three words to help you remember the meaning of the sentence.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  

Day 2: Write the history summary from the key word outline.
 Teaching Point: Review the key word outline you wrote on Day 1.  Either orally retell the 
story from the outline or write it out.   
 Tips for Beginning Students: Before you begin writing the summary, review the “Re-
minder Signs” in the Writing Tools box to the right.  Leave a space between your sentences so 
you have room to make changes to the words in your summary.  Remember to indent the first 
word of each paragraph. Then rewrite the sentences from the key word outline.
 Tips for Advanced Students: Before you begin writing the summary, review the “Re-
minder Signs” in the Writing Tools box to the right.  Leave a space between your sentences so 
you have room to make changes to the words in your summary.  If you are typing, set the para-
graph to “double space.”  Remember to indent the first word of each paragraph.  Also pay atten-
tion to punctuation.  Then rewrite the sentences from the key word outline.

Day 3: Dressing up the summary with the “Simile/Metaphor Decoration.”  
 Teaching Point: Decorations are literary devices used in writing to either grab the atten-
tion of the reader or to keep his interest.   Use of the simile or metaphor in writing makes the 
idea being communicated more memorable for the reader.  The simile is a comparison that can 
be true, and it uses the words “like” or “as” to compare two things.  For example: “Her hair was 
soft as silk.”  The word “as” is used to compare the girl’s hair to silk.  A metaphor, on the other 
hand, cannot be true.  Instead of comparing two things, the writer tells you about a quality of 
the object being described.  For example, “She has ice water coursing through her veins.”  This 
statement suggests that the woman is very good under pressure, but it is stated in a way that 
leads you to believe that she is unlike any other person, grabbing your attention.  Look at the 
paragraph on page 110.  See if you can find a spot to add a simile or a metaphor.  This sentence 
could be changed, adding a simile: “They were proven extremely capable in keeping American 
businesses running in the absence of men. ”  Here is the same sentence with a simile added: 
“Women proved they were as capable as men in keeping American businesses running in their 
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absence.”  Here, this simile compares the abilities of women 
to those of men.  Go through the sentences in your history 
summary, finding places where you could add a “Simile/
Metaphor Decoration.”  
 Tips for Beginning Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
If this is easy for you, take the time to add in who/which, 
because, and www.asia clauses to your writing.  Also add in 
sentence openers and decorations.  If you need more time 
to work on the writing skills from the previous lessons, wait 
until later to add decorations.  Either retell or rewrite the 
summary with the added dress-ups on the “History Sum-
mary Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
Add in the who/which, because, and www.asia clauses.  Use 
the sentence openers and decorations to make your writing 
even better.  If you have used IEW before, add in the other 
dress-ups you know. Rewrite the summary with the added 
dress-ups on the “History Summary Sheet.”  Use the “Com-
position Checksheet” included in the appendix to keep track 
of the dress-ups being added to your summaries.  Underline 
the dress-ups included in your summary and write a number 
in the margin next to the sentence opener used in your para-
graphs.  This will help you keep track of the improvements 
made to your summary.
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Women’s Suffrage and the 19th Amendment
 In many ancient cultures women were looked upon as property; they were treated poorlyand were not 
given advantages in their society. These practices carried over in the customs and beliefs of the 18th and 19th 
century societies. Many of the “experts” of the 19th century promoted the idea that women had smaller brains than 
men and that girls could not learn as much as boys. As a result, women were not allowed to own property, attend 
colleges to become doctors or lawyers, and in most states they were prohibited from voting. As American women 
began to live under the inspiring ideals of the Declaration of Independence, they realized that they too were created 
equally and they deserved the rights and privileges of their male counterparts. Women who stood up for their rights 
under the Constitution were called women suffragists. These women founded organizations like the Abolitionists 
Movement (to battle slavery), Women’s Christian Temperance Union (to battle drunkenness), and The National 
American Woman Suffrage Association (to battle for the right to vote).

 Women like Susan B. Anthony, Elizabeth Cady Stanton, Lucy Stone, and Sojourner Truth, valiantly led 
the charge for women’s rights after the Civil War. In 1917, during World War I, women led peaceful demonstra-
tions asking President Woodrow Wilson to make a change for women’s suffrage. Instead of change, they were put 
in prison. These setbacks did not stop the suffragists. They led marches, they spoke to groups, and they campaigned 
for the right to be heard. Others, afraid of giving women a voice and changing the way things had been done for 
centuries, fought hard against the suffragists. When World War I ended, Americans were deeply indebted to women 
who took over factories to supply the troops with guns, clothing, blankets, and other necessities. They were proven 
extremely capable in keeping American businesses running in the absence of men. The tides were turning; women 
were being viewed as equals. Finally, in 1920, the United States Congress passed the 19th amendment giving 
women the right to vote. 
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Day 1: Write a history summary on “The Great Depression” found on page 114. 
 Teaching Point: Write a key word outline using the paragraph “The Great Depression” 
found on page 114.  Use the “Reminder Signs” in the Writing Tools Box to the right for direc-
tions on how to write a key word outline.  Go through each sentence in the paragraph choosing 
only three words to help you remember the meaning of the sentence.  When you are finished, 
read through the words and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from the key word 
outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation. 

Day 2: Dressing up the summary.  
 Teaching Point: Go through the sentences in your summary looking for places to add 
dress-ups to your summary.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for 
you, take the time to add in who/which, because, and www.asia clauses to your writing.  Also 
add in sentence openers and decorations.  If you need more time to work on the writing skills 
from the previous lessons, wait until later to add decorations.  Either retell or rewrite the sum-
mary with the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  Add in the who/
which, because, and www.asia clauses.  Use the sentence openers and decorations to make your 
writing even better.  If you have used IEW before, add in the other dress-ups you know. Rewrite 
the summary with the added dress-ups on the “History Summary Sheet.”  Use the “Composition 
Checksheet” included in the appendix to keep track of the dress-ups being added to your sum-
maries.  Underline the dress-ups included in your summary and write a number in the margin 
next to the sentence opener used in your paragraphs.  This will help you keep track of the im-
provements made to your summary.

Day 3: Write a reference summary outline.
 Teaching Point: Review the information taught in lesson 15 on writing reference summa-
ries or library research reports.  If you need extra guidance, review the information on pages 37-

Week 27: The Great Depression
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42, “Summarizing References” or Unit VI “Library Research 
Reports” in IEW’s Teaching Writing Structure and Style.  
 Since “The Great Depression” is being studied this 
week, choose a subject surrounding this time period.  Scan 
through the history readings from this week, brainstorm-
ing about potential topics.   Choose three topics and begin 
finding facts to place on the “Reference Summary Outline” 
included in the appendix.  At the end of each topic, choose 
three words that either repeat or reflect the topic of the para-
graph.
 Tips for Beginning Students: For the younger stu-
dent, choose only one topic with three to seven facts from 
a book on or below the child’s reading level.  Limiting the 
topics and facts will prove to be more manageable for the 
younger student.  At the end of every topic, choose three 
words that either repeat or reflect the topic of the paragraph.  
Next week this outline will be used to write the first draft of 
the reference summary.
 Tips for Advanced Students: For the older student 
who has completed reference summaries as outlined above, 
refer to Unit VI “Library Research Reports” on page 37 of 
IEW’s Teaching Writing: Structure and Style.”  This unit is 
similar to Unit IV, except instead of one reference, two to 
three references are used.  One outline is written for each 
reference.  Once all the facts are gathered, words are chosen 
to repeat or reflect the topic.  Then the outlines written are 
fused into one outline.  Next week this outline will be used 
to write the first draft of the reference summary.
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The Great Depression
 In the years following World War I, Americans felt hopeful. They had plenty of money and plenty 
of time on their hands. Entertainment became an essential part of the 1920’s. People flocked to base-
ball games, listened to radio programs, and went to concerts performed by jazz artists. The fashions were 
changing too. Many of the girls no longer wished to wear their long hair in a bun; instead, they chose a 
chin-length cut called the “bob.” These same girls began wearing their skirts and bathing suits shorter and 
shorter and their clothes tighter and tighter. People felt an unrealistic optimism toward the future. Instead 
of saving their money until they had enough to start a business, they financed their business ventures. 
Instead of carefully investing their hard-earned money, they spent frivolously and took out loans to buy 
stocks. The optimism that led people to spend frivolously and finance their futures led to the crash of the 
stock market in 1929.
 The stock market crash of 1929 was followed by the Great Depression. This period was a time in 
American history when the price of goods fell sharply. A merchant at a retail shop who used to sell a man’s 
jacket for $ 10.00 in 1925 would be unable to sell a jacket for that price in 1930. No one had the money 
to buy it. If the merchant wanted to make a sale, he had to reduce his price. Sometimes the price had to be 
reduced so much that he would not make any money. The merchants started losing money and therefore 
did not have enough money to buy other goods and services. As a result, other businesses started losing 
income. The rich and the poor alike felt the extreme hardships of the Great Depression. Shame, despair, 
and hunger plagued the people of this great country. It was not until Franklin Delano Roosevelt was elected 
as president that things began to change. FDR instituted the New Deal. The programs that came out of the 
New Deal helped to stimulate the economy, and by 1945, the future was looking bright again. 
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Day 1: Write a history summary on “The Holocaust” found on page 118. 
 Teaching Point: Write a key word outline using the paragraph “The Holocaust” found on 
page 118.  Use the “Reminder Signs” in the Writing Tools Box to the right for directions on how 
to write a key word outline.  Go through each sentence in the paragraph choosing only three 
words to help you remember the meaning of the sentence.  When you are finished, read through 
the words and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from the key word 
outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation. 

Day 2: Dressing up the summary.  
 Teaching Point: Go through the sentences in your summary looking for places to add 
dress-ups to your summary.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for 
you, take the time to add in who/which, because, and www.asia clauses to your writing.  Also 
add in sentence openers and decorations.  If you need more time to work on the writing skills 
from the previous lessons, wait until later to add decorations.  Either retell or rewrite the sum-
mary with the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  Add in the who/
which, because, and www.asia clauses.  Use the sentence openers and decorations to make your 
writing even better.  If you have used IEW before, add in the other dress-ups you know. Rewrite 
the summary with the added dress-ups on the “History Summary Sheet.”  Use the “Composition 
Checksheet” included in the appendix to keep track of the dress-ups being added to your sum-
maries.  Underline the dress-ups included in your summary and write a number in the margin 
next to the sentence opener used in your paragraphs.  This will help you keep track of the im-
provements made to your summary.

Lesson 28: The Holocaust
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Day 3: Write a reference summary from the outline.
 Teaching Point: Review the reference summary 
outline completed last week.  Write the reference sum-
mary from the final outline.  Purpose to use words from the 
charts and sheets in the Writing Tools Box, avoiding banned 
words.  The dress-ups will be added next week. 
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The Holocaust
 Hitler, an eloquent and mesmerizing speaker, led the German people on a quest to reunite all the German speaking 
countries into a single empire. He talked of Utopia, a perfect society where there would be peace and prosperous living. He 
convinced the Germans that the perfect society he had promised could only be achieved by getting rid of inferior people. 
He promoted the “scientific fact” that people with blond hair and blue eyes were far superior to other people, and oth-
ers were by nature less intelligent. The worst of all races, he concluded, were the Jews. Most Germans believed him. They 
longed for a perfect society. The ravages of World War I had left them penniless, and they were looking forward to a brighter 
future, even if that meant a bleak future for other races. In an effort to distinguish a Jewish person from the rest of the 
population, the German government mandated that all Jews wear a yellow six pointed star. Whenever a Jew would enter a 
place, he could be easily spotted and shunned. They were not served in restaurants, hired for jobs, or admitted to colleges. 
Eventually, they were removed from their houses and placed in ghettos where they had to live in poverty. This was horrible 
treatment, but the German government was still not satisfied. They felt the Jews were still polluting their society.
 Hitler devised a plan. He had all the Jews rounded up into groups and forced onto trains. The journey down the 
tracks led them to the miserable existence of the concentration camp. When they reached their destination, they were 
stripped of all their belongings, even their clothes and their wedding rings. In these camps they were given little food. Most 
were starving. They were forced to work and sleep in appalling conditions. This was still not enough for Hitler. In 1942 he 
devised a plan he called the “Final Solution,” where he turned the concentration camps into death camps. Men, women, 
and children were led into “shower rooms” where poison gas (instead of water) was pumped through the shower heads, fill-
ing the room, killing them all. Between 1942 and 1945, nearly six million Jews met this untimely death. Some individuals 
helped Jews escape these terrors by hiding them in their homes or moving them to safe places. Even so, most of the Euro-
pean nations and even the United States stood by watching this horrific tale unfold and did nothing. They were fighting the 
war to help the European nations regain their territory, but most did not want to have anything to do with the problems of 
the Holocaust. It was not until 1944, two years after the Holocaust had begun, that the United States organized a refugee 
board that helped two hundred thousand Jews and other “undesirables” escape the horrors of the concentration camps. 
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Reference Summary/Library Research Report and the Alliteration Decoration

Day 1: Write a history summary on “World War II” found on page 122. 
 Teaching Point: Write a key word outline using the paragraph “World War II” found on 
page 122.  Use the “Reminder Signs” in the Writing Tools box to the right for directions on how 
to write a key word outline.  Go through each sentence in the paragraph choosing only three 
words to help you remember the meaning of the sentence.  When you are finished, read through 
the words and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Then, rewrite the sentences from the key 
word outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation. 

Day 2: Dressing up the summary with the “Alliteration Decoration.”  
 Teaching Point: Alliteration is a literary device that is used mostly in poetic writing.  
Consequently, it should be used sparingly in other genres.  Alliteration consists of three or more 
words all starting with the same letter in a sentence.  For example: “Tethered tightly to the tight-
rope, the teetery tightrope walker toppled on his head.”  Although a little overdone, it is fun 
to work with words to see how creative you can be.  Find a spot in the paragraph on page 122 
where you can add an alliteration.  Here is an example: “Ferocious German forces flew fearlessly 
through the Netherlands and Belgium and forced their way into France.”  This is not the best 
genre of writing for a literary device like this, but it is okay for this exercise to have fun with al-
literation.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives,” and “Strong Verb” charts while adding dress-ups.  If this is easy for 
you, take the time to add in who/which, because, and www.asia clauses to your writing.  Also 
add in sentence openers and decorations.  If you need more time to work on the writing skills 
from the previous lessons, wait until later to add decorations.  Either retell or rewrite the sum-
mary with the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  Add in the who/
which, because, and www.asia clauses.  Use the sentence openers and decorations to make your 
writing even better.  If you have used IEW before, add in the other dress-ups you know. Rewrite 
the summary with the added dress-ups on the “History Summary Sheet.”  Use the “Composi-
tion Checksheet” included in the appendix to keep track of the dress-ups being added to your 

Lesson 29: World War II
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Writing Tools 
summaries.  Underline the dress-ups included in your sum-
mary and write a number in the margin next to the sentence 
opener used in your paragraphs.  This will help you keep 
track of the improvements made to your summary.

Day 3: Add dress-ups to the reference summary.
 Teaching Point: Review the reference summary com-
pleted last week.  Go through the sentences in your sum-
mary looking for places to add dress-ups.  Then rewrite the 
summary
 Tips for Beginning Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
If this is easy for you, take the time to add in who/which, 
because, and www.asia clauses to your writing.  Also add in 
sentence openers and decorations.  If you need more time 
to work on the writing skills from the previous lessons, wait 
until later to add decorations.  Either retell or rewrite the 
summary with the added dress-ups.
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjec-
tives” and “Strong Verbs” charts while adding dress-ups.  
Add in the who/which, because, and www.asia clauses.  Use 
the sentence openers and decorations to make your writing 
even better.  If you have used IEW before, add in the other 
dress-ups you know. Rewrite the summary with the added 
dress-ups.  Use the “Composition Checksheet” included in 
the appendix to keep track of the dress-ups being added to 
your summaries.  Underline the dress-ups included in your 
summary and write a number in the margin next to the 
sentence opener used in your paragraphs.  This will help you 
keep track of the improvements made to your summary.
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Use with students grades 1-3

World War II
 Hitler started his conquests with a peaceful takeover of Austria. Hungry for more power over German-speaking 
peoples, he marched into Czechoslovakia with Britain and France’s hesitant blessings. Then Germany made an agreement 
with Russia. If Russia would help Germany invade Poland, then Russia could split Poland with Germany. In just a few short 
hours the two countries crushed Poland’s capital city, Warsaw, eventually subduing the nation. Both Britain and France, who 
had pledged their help if Poland was attacked, declared war on Hitler. This declaration of war was all Hitler needed. Ger-
man forces swept down through the Netherlands and Belgium and forced their way into France. By June 14, 1940, Hitler’s 
troops had captured Paris, taking control of most of France. Next, Hitler set his sights on Britain. He attacked, taking small 
portions of the land, but then postponed his efforts, turning his forces against one of his allies, Russia. Breaking Germany’s 
agreement with Russia, German troops took over Russian-controlled Poland and several other countries surrounding Russia. 
Then Germany pushed forward all the way to Russia’s capital city, Moscow. Russia responded by joining the other side in a 
fight to stop Hitler.
 All this time the American people remained determined not to get involved in Europe’s war. World War I and the 
Great Depression had exhausted a generation of men, and they were not willing to get involved this time. Then Japan, who 
entered the war on Germany’s side, invaded French Indochina (Vietnam, Laos, and Kampuchea). Shortly thereafter, Japan 
threatened to invade Thailand, the Philippines, and other Pacific Nations. In response, the US imposed a trade embargo 
and froze Japanese funds in US banks. On December 7, 1941, Japan responded by sending an air raid on the United States 
military base of Pearl Harbor. Angered, the American public cried out for war. At this point, the Axis Powers and the Allies 
firmly bonded to form the opposing sides of World War II. The Axis nations were Germany, Italy, and Japan. The Allied 
nations were Great Britain, Russia, and the United States. The Allied nations strategically planned two crushing blows that 
eventually ended World War II. First was D-day, the nickname for the attack on the beaches of Normandy, France. British 
and American troops overwhelmed and overtook the shores of Normandy, pushing their way into France, Italy, and then up 
into Germany, leading to the surrender of the German forces. The second was the attack on Japan. The United States sent a 
warning, but when it went unheeded, dropped two atomic bombs on prominent cities in Japan. These bombs left devasta-
tion in their wakes and led to Japan’s surrender and the final end to World War II. 
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Lesson 30: Russia and Communism
Writing with Pictures or Creative Writing

Day 1: Write a history summary on “Russia and Communism” found on page 128. 
 Teaching Point: Write a key word outline using the paragraph “Russia and Communism” 
found on page 128.  Use the “Reminder Signs” in the Writing Tools Box to the right for direc-
tions on how to write a key word outline.  Go through each sentence in the paragraph choosing 
only three words to help you remember the meaning of the sentence.  When you are finished, 
read through the words and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from the key word 
outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools Box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to good punctuation. 

Day 2: Dressing up the summary.  
 Teaching Point: Go through the sentences in your summary looking for places to add 
dress-ups to your summary.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for 
you, take the time to add in who/which, because, and www.asia clauses to your writing.  Also 
add in sentence openers and decorations.  If you need more time to work on the writing skills 
from the previous lessons, wait until later to add decorations.  Either retell or rewrite the sum-
mary with the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  Add in the who/
which, because, and www.asia clauses.  Use the sentence openers and decorations to make your 
writing even better.  If you have used IEW before, add in the other dress-ups you know. Rewrite 
the summary with the added dress-ups on the “History Summary Sheet.”  Use the “Composition 
Checksheet” included in the appendix to keep track of the dress-ups being added to your sum-
maries.  Underline the dress-ups included in your summary and write a number in the margin 
next to the sentence opener used in your paragraphs.  This will help you keep track of the im-
provements made to your summary.

Day 3: Write an essay from pictures (IEW Unit V) or a piece of creative writing (IEW Unit VII). 
 Teaching Point: Review the information taught in lesson 20 on writing with pictures or 
move on to the Creative Writing unit on page 53 of IEW’s Teaching Writing: Structure and Style.  
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Use the “Creative Writing Outline” in this lesson as a guide.  
 The first step is to think of a subject for the essay.  For 
subject ideas refer to page 54 of IEW’s Teaching Writing: 
Structure and Style, or you may choose a subject from the 
information you are learning this week in history.  There are 
many potential subjects such as fear, war, poverty, dictator-
ship, etc.  The subject chosen should be familiar to you, not 
requiring any extra research.  The information should come 
from your mind.  Write the subject you have chosen on the 
outline under step one.  After you have chosen your subject, 
determine a list of possible topics to write on this subject.  
Answer the questions on the side of the sheet to help you 
think of potential topics.  Write the topics down under step 
two.  Now pick the three best topics and write them under 
step three.  Then write these topics on the outline under 
topic A, topic B, and topic C.  Remember to use three key 
words to describe your topics.  Use the questions on the side 
of the sheet to help you fill in the facts under each topic.  
Once you are finished writing all the facts, fill in the line 
next to the word “clincher.”  These words should repeat or 
reflect the words written in the topic line.
 Finally, fill in the introduction and conclusion lines.  
In the introduction, the first two lines should catch the at-
tention of the reader and provide background information 
on your subject.  The next two lines should state the three 
topics being discussed in your essay.  In the conclusion, the 
first two lines should restate what was said in the essay, and 
the last two lines should emphasize the most important 
point made in the essay and why it was the most important 
point.  At first, make sure to include the words “most im-
portant” and “because” in the conclusion as a reminder to 
do this.  Once writing the conclusion becomes natural, you 
can use other words to emphasize the most important point, 
but at first stick with these words.  When you are done, 
think about a title for you essay.  Titles that often have the 
most impact are chosen from the words in the last sentence.  
This brings your reader back to the beginning making your 
writing more memorable.  Once the outline is completed, 
write the essay. Dress-ups will be added next week.
 Tips for Beginning Students: For the younger stu-
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dent, stick with the writing with pictures unit covered in lesson 20.  For the really young child 
use one picture and one paragraph.  For older beginners using either two or three pictures, move 
toward using three pictures.  Write the story from the outline.  The dress-ups will be added next 
week.
 Tips for Advanced Students: For the older student who is comfortable with the Writ-
ing with Pictures unit, move on the Creative Writing Unit.  The format for this essay is required 
in most junior high and high school writing assignments.  As the student begins to master this 
format, he will be well on his way to writing well-thought-out and logical essays.
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Use with students grades 1-3

Russia and Communism
 Prior to World War I Russia was ruled by Tsars, evil dictators who treated the Russian people cruelly. In 1917, the 
Russian people revolted and overthrew the Tsars. Vladimir Lenin took power and formed a communist government. Commu-
nism was a new form of government conceived by a man named Karl Marx. He, like others who had endured evil dictators, 
wars, and the poverty that resulted, dreamed of a perfect society. He believed that the only way to achieve this was to equally 
divide everything in the society among all the people. He proposed that a strong central government control all businesses and 
own all the land. He believed the people would work hard to produce the products and services needed. Then the govern-
ment, in turn, would distribute the wealth equally to everybody. This seemed like a good idea in theory, but one factor that 
Marx forgot to figure in was that people need a reason to work hard. If everyone is getting paid the same amount no matter 
how hard they work, they will soon ask, “why work hard?” If no one works hard, then the goods and services needed will be 
lacking. Another factor Marx neglected to consider was the corruption that results from an unregulated government. Most of 
the communist governments that existed ended up keeping the wealth generated by the society and starving their people. 
 When Lenin died Joseph Stalin took over Russia. His dictatorship resulted in the killing of millions of his own 
people, simply because they protested against his policies. His government was corrupt and fell into the major pitfalls of com-
munism. Many decided they had had enough and tried to leave the country. In response, Stalin created a “police state” where 
people were blocked from leaving. After World War II the Allied countries had agreed to help liberate the countries conquered 
by Germany and then leave them to rebuild their own governments. Russia refused to leave and instead took over their gov-
ernments making them communist. One such country was Germany. The United States and Great Britain felt that Germany 
should be allowed to form a democracy; Russia wanted communism, so the countries agreed to split Germany into East and 
West Germany. The Western side became a democracy, and the Eastern side Stalin made into a communist country. Two 
million people left East Germany to live in West Germany. When Stalin realized what was happening, he built a wall lined 
with barbed wire to prevent the people from leaving. Stalin took over Poland, Romania, Bulgaria, Czechoslovakia, Hungary, 
Yugoslavia, Latvia, Lithuania, Estonia, and East Germany. After enveloping these countries into his communist government, 
he decided to change Russia’s name to the Union of Soviet Socialist Republics or the U.S.S.R. 
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Week 31: Communism Hysteria and Korea
Writing with Pictures/Creative Writing and Word Repetition Triple Extension

Day 1: Write a history summary on “Communism Hysteria and Korea” found on page 132. 
 Teaching Point: Write a key word outline using the paragraph “Communism Hysteria and Ko-
rea” found on page 132.  Use the “Reminder Signs” in the Writing Tools box to the right for directions 
on how to write a key word outline.  Go through each sentence in the paragraph choosing only three 
words to help you remember the meaning of the sentence.  When you are finished, read through the 
words and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down the key 
words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from the key word outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs and 
write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the summary, review 
the “Reminder Signs” in the Writing Tools box to the right.  Leave a space between your sentences so 
you have room to make changes to the words in your summary.  If you are typing, set the paragraph to 
“double space.”  Remember to indent the first word of each paragraph.  Also pay attention to punctua-
tion. 

Day 2: Dressing up the summary with the “Triple Extension.”  
 Teaching Point: In this lesson the triple extension “Word Repetition” will be discussed.   Look at 
page 23 of IEW’s Teaching Writing: Structure and Style for a list of six different types of triple extensions.  
Notice the list contains most of the dress-ups you have been adding to your paragraphs.  The only dif-
ference with the triple extension is that three of the same word is added instead of one.  Since one of the 
most basic rules of writing is to avoid repeating the same word throughout your writing, this extension 
seems to be contrary to common sense when it comes to writing.  However, when a word is repeated 
three times on purpose with the intent of bringing emphasis to a particular statement, it makes the writ-
ing more powerful.  Mr. Webster’s jingle, “Thrice but never twice,” reminds the writer that repeating a 
word twice in a sentence makes the sentence ineffective.  On the other hand, repeating the word three 
or five times often works very well.  Look at the examples on page 23 of IEW’s Teaching Writing: Struc-
ture and Style.  Notice the authors of the sentences.  Churchill, Dickens, and Mark Twain all wrote with 
triple extensions.  Try to find a place in the paragraph on page 132 where you can add a “word repeti-
tion” triple extension.  Here is a possible place: “As a result when Truman became president he instituted 
the Marshall Plan, which was aimed at providing aid to war torn countries to help them rebuild and 
strengthen their governments to fight against communist control.”  Adding three repeating words can 
add more impact to this sentence.  Notice the three words in red added to the sentence: “As a result 
when Truman became president he instituted the Marshall Plan, which was intent on providing aid to 
war torn countries, intent on rebuilding and strengthening their governments, and intent on fighting 
against communist control.”  Look through your summary for a place to add a triple extension.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word List,” 
“Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for you, take the 
time to add in who/which, because, and www.asia clauses to your writing.  Also add in sentence open-
ers, decorations, and triple extensions.  If you need more time to work on the writing skills from the 
previous lessons, wait until later to add decorations.  Either retell or rewrite the summary with the added 
dress-ups on the “History Summary Sheet.” 
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 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjectives” 
and “Strong Verbs” charts while adding dress-ups.  Add in the 
who/which, because, and www.asia clauses.  Use the sentence 
openers, decorations, and triple extensions to make your writ-
ing even better.  If you have used IEW before, add in the other 
dress-ups you know. Rewrite the summary with the added dress-
ups on the “History Summary Sheet.”  Use the “Composition 
Checksheet” included in the appendix to keep track of the dress-
ups being added to your summaries.  Underline the dress-ups in-
cluded in your summary and write a number in the margin next 
to the sentence opener used in your paragraphs.  This will help 
you keep track of the improvements made to your summary.

Day 3: Add dress-ups to the writing with pictures or creative 
writing essay.
 Teaching Point: Review the writing with pictures sum-
mary or creative writing essay completed last week.  Go through 
the sentences in your summary looking for places to add dress-
ups.  Then rewrite the summary.
 Tips for Beginning Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjectives” 
and “Strong Verbs” charts while adding dress-ups.  If this is easy 
for you, take the time to add in who/which, because, and www.
asia clauses to your writing.  Also add in sentence openers, deco-
rations, and triple extensions.  If you need more time to work 
on the writing skills from the previous lessons, wait until later to 
add decorations.  Either retell or rewrite the summary with the 
added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjectives” 
and “Strong Verbs” charts while adding dress-ups.  Add in the 
who/which, because, and www.asia clauses.  Use the sentence 
openers, decorations, and triple extensions to make your writ-
ing even better.  If you have used IEW before, add in the other 
dress-ups you know. Rewrite the summary with the added dress-
ups on the “History Summary Sheet.”  Use the “Composition 
Checksheet” included in the appendix to keep track of the dress-
ups being added to your summaries.  Underline the dress-ups in-
cluded in your summary and write a number in the margin next 
to the sentence opener used in your paragraphs.  This will help 
you keep track of the improvements made to your summary.
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Use with students grades 1-3

Communism Hysteria and Korea
 After seeing first-hand the horrific effects of the evil German dictator, Hitler, the United States was determined to 
encourage the growth of democracy throughout Europe. When communism began to spread across the eastern countries, the 
United States felt compelled to act quickly. As a result, when Truman became president, he instituted the Marshall Plan, which 
was aimed at providing aid to war-torn countries to help them rebuild and strengthen their governments to fight against commu-
nist control. Stalin was not afraid; he boldly bragged that the whole world would soon turn to communism. When Stalin began 
threatening communist control of Turkey and Greece, Truman sent four hundred million dollars in emergency aid. This move was 
touted as the first battle of the Cold War, a war that was not necessarily fought on a battle field, but instead was a power struggle 
between freedom and domination. During the Cold War, the people of the United States feared a communist takeover. They were 
determined to do what it took to keep communism away. Unfortunately, some politicians played on these fears to win elections, 
falsely accusing their opponents of being communist sympathizers. Spies were discovered in the British government and caught in 
America, selling atom bomb secrets to the USSR. So, when communists who controlled North Korea attacked free South Korea, 
the United States felt compelled to get involved to stop the spread of communism. 

 After World War II, the Soviet Union and the United States divided Korea in half, just as they had divided Germany. 
The Northern portion was controlled by the USSR and was made into a communist state, and the southern portion was given its 
freedom and became an independent state. The two governments had existed peacefully except for minor fights over the border, 
but in June of 1950, ninety-thousand North Korean soldiers marched into South Korea occupying parts of the country. Since 
the United Nations, the United States, and Great Britain were determined to stop the spread of communism, they agreed to send 
General Douglas MacArthur into Korea with American and British troops. MacArthur and his troops successfully pushed the 
North Koreans back into their country, but kept advancing northward almost to the Chinese-Korean border. This angered China, 
who sent reinforcements, which pushed MacArthur’s troops back into South Korea. After several attempts to regain ground, in 
1953, both sides agreed to a truce. North Korea would remain communist-controlled and South Korea would remain free. The 
United Nations had met its objective: to keep communism from spreading, but it had cost three million lives. 
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Summarizing References/Library Research Report

Day 1: Write a history summary on “The Vietnam War” found on page 136. 
 Teaching Point: Write a key word outline using the paragraph “The Vietnam War” found 
on page 136.  Use the “Reminder Signs” in the Writing Tools box to the right for directions on 
how to write a key word outline.  Go through each sentence in the paragraph choosing only 
three words to help you remember the meaning of the sentence.  When you are finished, read 
through the words and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from the key word 
outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools Box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation. 

Day 2: Dressing up the summary.  
 Teaching Point: Go through the sentences in your summary looking for places to add 
dress-ups to your summary.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for 
you, take the time to add in who/which, because, and www.asia clauses to your writing.  Also 
add in sentence openers, decorations, and triple extensions.  If you need more time to work on 
the writing skills from the previous lessons, wait until later to add decorations.  Either retell or 
rewrite the summary with the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  Add in the who/
which, because, and www.asia clauses.  Use the sentence openers, decorations, and triple exten-
sions to make your writing even better.  If you have used IEW before, add in the other dress-ups 
you know. Rewrite the summary with the added dress-ups on the “History Summary Sheet.”  
Use the “Composition Checksheet” included in the appendix to keep track of the dress-ups be-
ing added to your summaries.  Underline the dress-ups included in your summary and write a 
number in the margin next to the sentence opener used in your paragraphs.  This will help you 
keep track of the improvements made to your summary.

Day 3: Write a reference summary outline.
 Teaching Point: Review the information taught in lesson 15 on writing reference summa-
ries or library research reports.  If you need extra guidance, review the information on pages 37-

Lesson 32: The Vietnam War
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42, “Summarizing References” or Unit VI “Library Research 
Reports,” in IEW’s Teaching Writing Structure and Style.  
 Since the topic of study this week is “The Vietnam 
War,” choose a portion of the Vietnam War to focus on, 
such as the presidents involved, the weapons used, the type 
of fighting that took place, or other aspects of the war, 
communism, or Vietnam as the subject of the reference 
summary or research paper.  Scan through the history read-
ings from this week, brainstorming about potential topics.   
Choose three topics and begin choosing facts to fit on the 
“Reference Summary Outline” included in the appendix. At 
the end of every topic, choose three words that either repeat 
or reflect the topic of the paragraph.
 Tips for Beginning Students: For the younger stu-
dent, choose only one topic with three to seven facts from 
a book on or below the child’s reading level.  Limiting the 
topics and facts will prove to be more manageable for the 
younger student.  At the end of every topic choose three 
words that either repeat or reflect the topic of the paragraph.  
Next week this outline will be used to write the first draft of 
the reference summary.
 Tips for Advanced Students: For the older student 
who has completed reference summaries as outlined above, 
refer to Unit VI “Library Research Reports” on page 37 of 
IEW’s Teaching Writing: Structure and Style.  This unit is 
similar to Unit IV except instead of one reference, two to 
three references are used.  One outline is written for each 
reference.  Once all the facts are gathered, choose three 
words to repeat or reflect the topic.  Then fuse the three out-
lines into one outline.  Next week this outline will be used 
to write the first draft of the reference summary.
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The Vietnam War
 Before World War II, Vietnam was part of the French empire. During the war, Japan had ousted the French leaders and 
had begun to rule in their stead. After Japan surrendered in World War II, they vacated the little country, and a man named Ho 
Chi Minh established Vietnam as the Democratic Republic of Vietnam. The people of Vietnam were ecstatic. France was not. 
Vietnam, they felt, was theirs. Wanting Minh out of power in Vietnam, France told the United States that Ho Chi Minh was 
a communist who was in league with China and Russia. This was partially true. Minh had studied communism in Russia and 
was taken by their ideals, but he had also learned about the American Revolution and wanted America’s help in gaining freedom 
from France.  He planned to establish a free republic with a communist economy. The American presidents he contacted never 
responded, and when China agreed to send him aid, he eagerly accepted. In 1953, during Eisenhower’s presidency, the United 
States became concerned and decided to help France. Eisenhower sent military advisors and four hundred million dollars a year 
in military aid to France. The US kept sending more and more aid, but to no avail; Vietnam kept winning the war. Finally, the 
French government agreed to get out of Vietnam if it was divided into two countries. The North was run by Ho Chi Minh, and 
the South was ruled by leaders chosen by France. Peace between the two sides lasted a short time before a civil war broke out. 
 Once the civil war was underway, most of the military advisors in Johnson’s campaign were pushing to enter the war. 
They were bent on ending the spread of communism. Johnson was hesitant, but when reports came out that an American ship 
was hit by a torpedo in the Gulf of Tonkin, Johnson pushed to enter the war. The war in Vietnam had been ugly for the French 
in previous years, and it was just as ugly for the US troops entering now. The Vietnamese guerrilla fighters knew all the back 
jungle trails of their land and could easily beat the American troops even though the US military had more advanced weapons. 
President Johnson tried to convince the American public that we were winning the war, but television and newspaper reports 
exposed his lies. As a result, a growing sentiment among the citizens in the United States arose to end the war effort in Vietnam. 
War protests erupted across the United States. At first they were confined to college campuses, but soon over eighty percent 
of Americans wanted to get our troops out of Vietnam. Finally, when Nixon was elected president in 1969, he started pulling 
troops out of Vietnam. By 1973, Vietnam and the United States signed peace terms in which Nixon agreed to pull all US troops 
out of Vietnam and allowed the communists to maintain power. 
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Summarizing References/Library Research Report

Day 1: Write a history summary on “The Space Race” found on page 140. 
 Teaching Point: Write a key word outline using the paragraph “The Space Race” found 
on page 140.  Use the “Reminder Signs” in the Writing Tools box to the right for directions on 
how to write a key word outline.  Go through each sentence in the paragraph choosing only 
three words to help you remember the meaning of the sentence.  When you are finished, read 
through the words and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from the key word 
outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation. 

Day 2: Dressing up the summary.  
 Teaching Point: Go through the sentences in your summary looking for places to add 
dress-ups to your summary.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for 
you, take the time to add in who/which, because, and www.asia clauses to your writing.  Also 
add in sentence openers, decorations, and triple extensions.  If you need more time to work on 
the writing skills from the previous lessons, wait until later to add decorations.  Either retell or 
rewrite the summary with the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the “Banned Word List,” “Adverb Word 
List,” “Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  Add in the who/
which, because, and www.asia clauses.  Use the sentence openers, decorations, and triple exten-
sions to make your writing even better.  If you have used IEW before, add in the other dress-ups 
you know. Rewrite the summary with the added dress-ups on the “History Summary Sheet.”  
Use the “Composition Checksheet” included in the appendix to keep track of the dress-ups be-
ing added to your summaries.  Underline the dress-ups included in your summary and write a 
number in the margin next to the sentence opener used in your paragraphs.  This will help you 
keep track of the improvements made to your summary.

Lesson 33: The Space Race
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Writing Tools 
Day 3: Write a reference summary from the outline.
 Teaching Point: Review the reference summary 
outline completed last week.  Write the reference summary 
from the final outline.  Purpose to use words from the charts 
and sheets in the Writing Tools box, avoiding banned words.  
The dress-ups will be added next week. 
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The Space Race
 Technology was advancing dramatically in the early 1900’s. The Wright brothers were the first to fly an 
airplane, which changed the way people viewed their relationship with the heavens. Albert Einstein discovered the 
Theory of Relativity which showed mathematically that the universe was expanding, and Edwin Hubble, the man 
who built the Hubble telescope, validated Einstein’s theories with evidence he gathered observing the heavens. In 
1926, Robert Goddard and his assistants launched the first rocket. The rocket climbed over 200 feet in 3 seconds. 
Goddard was pleased; the rocket had lifted off and headed toward the sky. Over the next several years Goddard con-
tinued to advance his theories and improve his results. Pretty soon his rockets were traveling 700 miles and hour and 
were climbing over a mile and a half in the air. With all these advances in science, people were becoming increasingly 
interested in space exploration. The United States was proud of its accomplishments and felt that they were far ahead 
of their Cold War enemy, Russia. 
 Then on October 4, 1957, Russia launched the first satellite, Sputnik, into space. Then a month later they 
sent another satellite into space, this time carrying a dog. Americans became frightened. Many believed Russia could 
use their satellite technology to attack the United States. Others believed that the Russians would test their nuclear 
bombs on the moon. None of this materialized, but one thing did happen: the United States kicked their space 
program into gear. Congress approved a new government agency, NASA (National Aeronautics and Space Admin-
istration), and they gave money to schools to invest in their science programs so they could teach young scientist, 
preparing the US to win the space race. Then in 1961, the Soviets launched the first man into space. President John 
F. Kennedy was determined that the United States would not be left behind. He issued a challenge. He wanted to see 
the United States land a man on the moon by the end of the decade. The United States spent billions of dollars, but 
finally in 1969, three astronauts made the epic journey, landed, and walked on the moon. Neil Armstrong said as he 
took the first step on the moon, “That’s one small step for man, but one giant leap for mankind.” And a giant leap it 
was. The US had won the space race. 
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Reference Summary/Library Research Report and Phrase and Clausal Repetition

Day 1: Write a history summary on “The Civil Rights Movement” found on page 144. 
 Teaching Point: Write a key word outline using the paragraph “The Civil Rights Movement” 
found on page 144.  Use the “Reminder Signs” in the Writing Tools box to the right for direc-
tions on how to write a key word outline.  Go through each sentence in the paragraph, choosing 
only three words to help you remember the meaning of the sentence.  When you are finished, read 
through the words and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down the 
key words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from the key word outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs and 
write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the summary, 
review the “Reminder Signs” in the Writing Tools box to the right.  Leave a space between your sen-
tences so you have room to make changes to the words in your summary.  If you are typing set the 
paragraph to “double space.”  Remember to indent the first word of each paragraph.  Also pay atten-
tion to punctuation. 

Day 2: Dressing up the summary with the “Phrase and Clausal Repetition.”  
 Teaching Point: The phrase and clausal repetition is very similar to the word repetition de-
scribed in lesson 31.  Remember that one basic rule of writing is to avoid repeating the same word 
throughout your writing, but when a word or phrase is repeated three times on purpose it makes the 
writing more powerful.   Also, keep in mind Mr. Webster’s jingle, “Thrice but never twice,” (repeat-
ing a word or phrase twice in a sentence makes the sentence ineffective, but repeating the word or 
phrase three or five times often works very well).  Look at number two on page 23 of IEW’s Teach-
ing Writing: Structure and Style.  Notice the words that begin each clause are the same.   Try to find a 
place in the paragraph on page 144 where you can add a “phrase and clausal repetition” triple exten-
sion.  Here is a possible place: “They became fed up with the poor conditions of the black schools in 
the South and chose to fight segregation laws by filing law suits.”  This sentence could be changed 
to: “They became fed up with the poor conditions of the black schools, they became fed up with the 
poor treatment of the black citizens, and they became fed up with the unfair segregation laws in the 
South, and they chose to fight by filing law suits.”  The repetition of the words “they became fed up” 
emphasizes the growing tensions felt by the black people in the South.
 Tips for Beginning Students: Continue using the “Banned Word List,” “Adverb Word List,” 
“Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  If this is easy for you, take 
the time to add in who/which, because, and www.asia clauses to your writing.  Also add in sentence 
openers, decorations, and triple extensions.  If you need more time to work on the writing skills 
from the previous lessons, wait until later to add decorations.  Either retell or rewrite the summary 
with the added dress-ups on the “History Summary Sheet.” 
 Tips for Advanced Students: Continue using the “Banned Word List,” “Adverb Word List,” 
“Quality Adjectives” and “Strong Verbs” charts while adding dress-ups.  Add in the who/which, 
because, and www.asia clauses.  Use the sentence openers, decorations, and triple extensions to make 
your writing even better.  If you have used IEW before, add in the other dress-ups you know. Re-

Lesson 34: The Civil Rights Movement
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write the summary with the added dress-ups on the “History 
Summary Sheet.”  Use the “Composition Checksheet” includ-
ed in the appendix to keep track of the dress-ups being added 
to your summaries.  Underline the dress-ups included in your 
summary and write a number in the margin next to the sen-
tence opener used in your paragraphs.  This will help you keep 
track of the improvements made to your summary.

Day 3: Add dress-ups to the reference summary.
 Teaching Point: Review the reference summary com-
pleted last week.  Go through the sentences in your summary 
looking for places to add dress-ups.  Then rewrite the sum-
mary.
 Tips for Beginning Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjectives” 
and “Strong Verbs” charts while adding dress-ups.  If this is 
easy for you, take the time to add in who/which, because, 
and www.asia clauses to your writing.  Also add in sentence 
openers, decorations, and triple extensions.  If you need more 
time to work on the writing skills from the previous lessons, 
wait until later to add decorations.  Either retell or rewrite the 
summary with the added dress-ups on the “History Summary 
Sheet.” 
 Tips for Advanced Students: Continue using the 
“Banned Word List,” “Adverb Word List,” “Quality Adjectives” 
and “Strong Verbs” charts while adding dress-ups.  Add in the 
who/which, because, and www.asia clauses.  Use the sentence 
openers, decorations, and triple extensions to make your writ-
ing even better.  If you have used IEW before, add in the other 
dress-ups you know. Rewrite the summary with the added 
dress-ups on the “History Summary Sheet.”  Use the “Com-
position Checksheet” included in the appendix to keep track 
of the dress-ups being added to your summaries.  Underline 
the dress-ups included in your summary and write a number 
in the margin next to the sentence opener used in your para-
graphs.  This will help you keep track of the improvements 
made to your summary.
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The Civil Rights Movement
 In 1896, thirty years after the end of the Civil War, the Supreme Court heard the Plessy v. Ferguson case. Justice 
Henry Brown wrote the opinion on this case based on his interpretation of the 14th Amendment. He ruled that the amend-
ment said that absolute equality existed between races, but laws could prevent them from mixing. This opinion not only 
promoted segregation, it made it legal. All over the South, Jim Crow laws prohibiting black people from eating in the same 
restaurants, drinking out of the same water fountains, riding in the same part of the bus, or going to the same schools as white 
people dominated the southern states. At first southern black people put up with the laws, but over the years they began to 
protest. By the 1950’s many well-spoken black leaders began to fight back. They became fed up with the poor conditions of 
the black schools in the South and chose to fight segregation laws by filing law suits. They lost these suits in the lower courts, 
but when they were appealed to the Supreme Court, the justices unanimously agreed that segregation in schools had no place 
in a land governed by the US Constitution. It was a big step in favor of civil rights, but there were many more miles to traverse 
before true equality was established.
 Rosa Parks, a well-respected 43 year-old black woman, was riding home on a bus in Montgomery, Alabama, when the 
bus driver asked her to give her seat to a white man. When she refused, the bus driver called the police and had her arrested. 
Several prominent black leaders took Parks’ case all the way to the Supreme Court, who ruled the case in her favor. Montgom-
ery black leaders asked a young black minister named Martin Luther King, Jr. to lead the community in a boycott against the 
busing companies until they changed their busing policies. This was just the beginning for Martin Luther King, Jr. He not 
only led the bus boycott, but eventually led many peaceful marches all across the South, protesting the unconstitutional segre-
gation laws established by the southern states. King’s marchers were peaceful, but the people who wanted segregation retaliated 
with force by burning black churches, killing black leaders, or shooting at black citizens. Even though in case after case the 
Supreme Court continued to rule segregation illegal, the southern states refused to change their segregation laws. By the mid 
1960’s the Civil Rights Act and the Voting Rights Act were passed prohibiting segregation and guaranteeing black people the 
right to vote. Unfortunately, shortly thereafter in 1968, Martin Luther King, Jr. was assassinated, but the Civil Rights Move-
ment continued to accomplish great things for the advancement of black people in America. 
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Summarizing Narrative Stories

Day 1: Write a history summary on “The End of Communism and the Cold War” found on 
page 148. 
 Teaching Point: Write a key word outline using the paragraph “The End of Commu-
nism and the Cold War” found on page 148.  Use the “Reminder Signs” in the Writing Tools 
box to the right for directions on how to write a key word outline.  Go through each sentence 
in the paragraph, choosing only three words to help you remember the meaning of the sentence.  
When you are finished, read through the words and rewrite the sentences from the key word out-
line.  Add the dress-ups you have learned to your summary.  Then rewrite the summary with the 
added dress-ups on the “History Summary Sheet.” 
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  This week try to rewrite the sentences 
from the key word outline.  Add the dress-ups you have learned to your summary and write the 
summary or have someone write it for you on the “History Summary Sheet.” 
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs, 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to good punctuation.  Then rewrite the sentences from the key word outline.  
Add the dress-ups to your summary and rewrite it on the “History Summary Sheet.”

Day 2: Summarizing narrative stories.  
 Teaching Point: Review the information on summarizing narrative stories in lesson 8.  
Choose a story to summarize.  Since the Modern History schedule suggested reading Miracles on 
Maple Hill and America and Vietnam over the last couple of weeks, you could choose to use one 
of these books for your narration summary.  Write a narrative story summary on one of these 
books or a simpler story like an Aesop’s Fable.   Remember you are not writing a key word out-
line on every sentence in the story, rather you are answering questions on the story as a whole.  
Use the “Story Sequence Outline,” referring to the questions on the side to help you find the set-
ting, the plot, and the climax of the story.  
 After answering the questions look for the moral of the story.  Then write the clincher or 
the final sentence that sums up the story.  The title to good writing will often reflect the clincher 
of the story.  See if you can come up with a catchy clincher and title to your summary.
 Tips for Beginning Students: Use an Aesop’s Fable or a short story you have recently 
completed.  Go slowly, taking time to review the steps to complete this lesson.  Do not criticize 
your child’s word choices.  Let him discover by trial and error which words will help him remem-
ber the gist of the story.  
 Tips for Advanced Students: If your child has done narrative story summaries before, 

Lesson 35: The End of Communism and the Cold War
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encourage him to choose one of the stories mentioned on 
the previous page. You may have to review the concepts first, 
but then encourage him to write the story sequence outline.  

Day 3: Writing out the narrative story summary.
 Teaching Point: Review the narrative story summary 
outline written on Day 2.  Look at the verbs you chose on 
your outline and see if any are on the “Banned Word List.”  
If they are, write a list of possible alternatives.  For example 
if you wrote the word “saw,” you may want to write, “eyed,” 
“spied,” or “spotted” as possible alternatives.  Look again at 
the verbs chosen on your outline.  Think of any “ly” words 
you could use with these verbs.  For example, with the verb 
“eyed” you could use the words “hungrily” or “greedily.”   
Then look at the nouns written on your outline.  Think of 
quality adjectives that could accompany those nouns.  Write 
them down so when you get ready to write your summary 
you will have a great list of words to choose from.  Write the 
summary on a scrap piece of paper.  You will be including 
additional dress-ups next week.
 Tips for Beginning Students: In the beginning use 
Aesop’s Fables like “The Fox and the Crow.”  When your 
child becomes more proficient in summarizing stories use 
short stories written on their reading level.  Initially the 
young child should tell the story summary orally, but even-
tually get to the place where he is writing out the summary.  
Next week you will add the dress-ups you have learned to 
the story.
 Tips for Advanced Students: Use this lesson to help 
the student learn to think about dress-ups while writing the 
narrative summary outline.
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The End of Communism and the Cold War
 In the 1980’s the icy hostilities of the Cold War were starting to thaw. The Russian Premier, Mikhail Gorbechev, held 
to communist beliefs, but he realized his country was not thriving under communist control. As a result he began to restructure 
the government in the USSR, allowing ordinary people to own and run businesses, banks, and land. Then he rescinded the laws 
that prohibited free speech. Ronald Reagan, who was elected president in 1980, noticed the progress Gorbechev was making and 
began to look for ways to establish friendly ties with the USSR. In 1987, Russia and the United States signed The Intermediate-
Range Nuclear Forces Treaty, which stated that the two countries would get rid of their short range missiles. This treaty officially 
ended the Cold War. With friendly ties established between the two former enemies, Gorbechev made a priority of continuing to 
dismantle the communist control of the USSR. On November 9, 1989, East and West Germany were united into one country; 
communist rule in East Germany had come to an end. Some remaining communist leaders tried one last time to maintain power 
in Russia by locking Gorbechev in his house, but they were easily overthrown. Boris Yeltzin and Gorbechev decided to disband the 
USSR and allow the countries conquered by communism to once again become independent nations. 
 The people in China, watching communism crumble in the USSR, were yearning for freedom and democracy. The Chi-
nese government under Mao was oppressive; 30 million people starved during a drought because of the inefficient and ineffective 
ways in which public services were run. When Mao died, Deng Xiaoping became the leader of China. He realized that his commu-
nist government was not working, and he began to reform it by returning the farms to some of the farmers. He allowed the people 
to make a profit if they raised extra food. Even so, he did not give them freedom of speech. The people were growing hungry for 
Democracy. They were tired of the oppressive lives they were living. As a result, one hundred and fifty-thousand students came 
together in Tienamen Square in Bejing, China, protesting against communism. They wanted a voice in how they were ruled. The 
government responded by asking them to leave. Most of the students refused to leave until the government heard their pleas. The 
government refused to listen, and when the protesters would not budge, the Chinese government responded with force. They shot 
thousands of unarmed, peaceful protesters, many of whom were students, all for the watching world to see on television. Corrupt 
totalitarian governments still had a strong hold in China and other eastern countries, but communism was starting to crumble. 
Nations like Korea, China, India, and Indonesia began to establish free-market economies, and these nations established trade with 
each other, America, and European nations. The world was becoming a friendlier place. 
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Lesson 36: Modern History in Review
Summarizing Narrative Stories

Day 1: Write a history summary on “Modern History in Review” found on page 152. 
 Teaching Point: Write a key word outline using the paragraph “Modern History in Re-
view” found on page 152.  Use the “Reminder Signs” in the Writing Tools Box to the right for 
directions on how to write a key word outline.  Go through each sentence in the paragraph, 
choosing only three words to help you remember the meaning of the sentence.  When you are 
finished, read through the words and rewrite the sentences from the key word outline.  
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  Rewrite the sentences from the key word 
outline.  
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to punctuation. 

Day 2: Dressing up the summary.  
 Teaching Point: Go through the sentences in your summary, looking for places to add 
dress-ups to your summary.
 Tips for Beginning Students: Use only the first paragraph of the selection.  Write down 
the key words on the “Beginner’s Key Word Outline.”  This week try to rewrite the sentences 
from the key word outline.  Add the dress-ups you have learned to your summary and write the 
summary or have someone write it for you on the “History Summary Sheet.” 
 Tips for Advanced Students: Choose key words from the sentences in both paragraphs, 
and write them on the “Advanced Key Word Outline” sheet.  Before you begin writing the sum-
mary, review the “Reminder Signs” in the Writing Tools box to the right.  Leave a space between 
your sentences so you have room to make changes to the words in your summary.  If you are typ-
ing, set the paragraph to “double space.”  Remember to indent the first word of each paragraph.  
Also pay attention to good punctuation.  Then rewrite the sentences from the key word outline.  
Add the dress-ups to your summary and rewrite it on the “History Summary Sheet.”
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Day 3: Finish the Narrative Story Summary.
 Teaching Point: Review the narrative story summary 
you wrote last week.  Use the “Composition Checksheet” 
included in the appendix to help you remember the dress-
ups you have studied so far.  Mark your paper as described 
above to help you keep track of the improvements you make 
to your summary.
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Modern History in Review
 In the years following the Revolutionary War, the American presidents, guided by the Constitution, successfully enabled 
the growing country to blossom into a thriving nation. The major guiding principle which set the United States apart from any 
other nation in the world was the statement in the Declaration of Independence that asserted all people’s inalienable rights to life, 
liberty, and the pursuit of happiness. This was much easier to write than it was to carry out. People were stuck in their ways; they 
were self-serving, and they forgot that all people meant men and women of all races. But principled men and women stood up for 
the oppressed with courage, fighting wars in the courts and on the battle field until the United States lived out the words penned 
in the Declaration of Independence. Unfortunately, the only people who lost out in this war were the Native Americans. Misun-
derstandings, prejudice, and retaliation with violence on both sides of the conflict led to their unfair treatment. Another unfairly 
treated people group were the black slaves. Their plight was sad, but thinking, honorable men stood against slavery and fought the 
US Civil War to give them the inalienable rights that were promised. It took over one hundred years and the Civil Rights Move-
ment led by Martin Luther King, Jr. before these rights were fully realized. The last group of people who fought for their rights 
were women. The suffrage movement, fought over many years, finally enabled women to vote and have the rights of full citizens.
 In the midst of establishing a true democracy where all people were given rights, America was called upon to fight in two 
world wars that ended badly for Europe, but established the United States as a world leader. The horrible regimes of the totalitarian 
dictator, Hitler, set the stage for America to spread democracy throughout the world. Unfortunately, the eastern part of the world 
was not ready for democracy. They felt that communism was a better solution. They had seen the ravages of two world wars and 
evil dictators, and they felt that spreading the wealth to all the people was better than capitalism. America feared communism and 
the dictators that ruled communist countries, and they did all they could to stop it. The wars in Korea and Vietnam, the space race, 
and the cold war were all fought with this goal in mind. Then in the 1980’s, Mikhail Gorbechev realized that the ideals of com-
munism could not be realistically accomplished. People who are not given a reason to work will not work hard, and evil dictators 
given absolute power will abuse it. The combination of these two forces sent communism crumbling. The common people were 
not producing enough goods and services to provide for all the people in their countries, and what they did produce the govern-
ment kept for themselves. As a result, Gorbechev gave his people freedom of speech, he changed his government to a free market 
economy, and he decided to split up the USSR, allowing the nations once conquered by Russia to become independent. 



Easy Classical Writing   page 153



page 154   Easy Classical Writing

Appendix
The charts and sheets included in the appen-
dix may be copied for use in your classroom 

or homeschool.
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